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1. Introduction and Contact Details  
  
Welcome to the Governor Information Pack for the Autumn Term 2016. Throughout this 
academic year Entrust Governor Services will continue to provide resources and training to 
support your Governing Board. Details of the new and improved training on offer to 
Governors, is available on the Entrust website, which can be accessed here:  
 
http://entrust.education/  
 
Please note that as of this term, all Governing Board training courses will start at 6pm. 
  
Briefings for Chairs and Vice-Chairs will take place at the beginning of each term in four 
different locations around the County. Items included in the Recommended Agenda and 
Information Pack will be covered at these events, as well as the attendance of possible 
relevant speakers.    
  
Details of the briefings are available from Governor Services.  If Chairs and/or Vice-Chairs 
are unable to attend, other Governor representatives and Headteacher’s are most welcome - 
but please let Governor Services know of your intention to attend. 
  
Throughout the year Entrust will provide Governor Information Updates.  Entrust Governor 
Services acts as the point of contact for ensuring that information is disseminated to 
Governors as required.  To do this effectively we must, as a minimum, have an email 
address for the Chair of Governors or alternatively, someone who is prepared to receive that 
information on behalf of the Chair and the rest of the Governing Board.  Governing Boards 
are therefore advised to ensure that Entrust Governor Services have the relevant and most 
up to date email contact information, in respect of the Chair.    
  
It is important also that the current contact information for all Governors is up-to-date and 
that, ideally, email addresses for all nominated/link Governors are available to Entrust 
Governor Services.  If you are unsure if we have your email address, please make contact 
with a member of the Team using the contact details below:  
    

Entrust - Governor Services 
 
Email:   governors@entrust-ed.co.uk 
 
Phone:  01785 277448 
 
Address:  Entrust HQ - Riverway Centre, Riverway, Stafford ST16 3TH 
 
Entrust Web Portal:  http://entrust.education/  
 
Please note a login and password is required to gain access to both the Information Area 
and the Chair of Governors Area, please ask your Headteacher for this information. 
  

 
The items in this pack represent the latest information for Governors at the time of going to 
publication. It is not intended that Governing Boards will discuss all the content in detail at 
their Autumn term meetings, but choose to discuss the items which are most relevant for 
them in their individual circumstances. These should be highlighted in the meeting agendas. 
While we do everything to check that the information we present is accurate, please be 
warned that some may be superseded, for instance through changes to the latest DfE 
guidance in 2016. 
 

 

 

http://entrust.education/
mailto:governors@entrust-ed.co.uk
http://entrust.education/
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Health Warning: 

 

At the time of writing the information for this pack, Justine Greening had only very recently 
been appointed Education Minister. We are waiting to find out what difference, if any, this will 
make to the direction of travel in Education – especially with regard to the White Paper 
proposals. For example, it had just been announced that funding reforms would be delayed 
until 2018. 
 

2.  Governing Board Matters 
  
Membership (4a on agenda) 
  
Governors are reminded that any changes to the Governing Board should be notified to 
Entrust Governor Services, via your Clerk, and, if appropriate, to the Diocesan church 
authority.     
  
Please report any changes including resignations and disqualifications and draw attention to 
any Governor's term of office which will expire prior to the next meeting. If you have a 
vacancy, please determine steps to be taken to fill it and remember to take account of any 
vacancies created due to non-attendance.  Again, please remember that if you haven't 
informed Entrust Governor Services that a person has resigned or hasn't attended then they 
will continue to receive paperwork from Entrust.     
  
It is good practice to have arrangements in place for welcoming and introducing new 
Governors and for identifying somebody to support them in their role.  It is essential that new 
Governors are properly inducted. Please note that new Governors will not receive their letter 
of appointment etc., if their details are not notified to Entrust Governor Services.  
 
Further information about disqualification criteria can be found in the School Governance 
(Constitution) (England) Regulations 2012, Schedule 4.  
  
3.   Chairs and Vice-Chairs actions (8a on agenda) 
      
Chairs and Vice-Chairs are reminded that they should report on actions taken on behalf of 
the Governing Board if they have not already done so.  
 
4. Safeguarding updates (11 on agenda) 

 
Safeguarding has an even greater profile with Ofsted under the new inspection model. 
 
a) All members of the Governing Board must now have a DBS check  
 
The school Single Central Record needs to include a record of the unique numbers of all 
Governors. 
 
b) Keeping Children Safe in Education 
 
Following a consultation, on 26th May 2016 the Government published updated guidance on 
Safeguarding for schools and colleges. The guidance comes into force on 5th September 
2016.  (https://www.gov.uk/government/publications/keeping-children-safe-in-education--2)  
 
This guidance applies to all schools and is for: 

 Headteacher’s, Teachers and Education staff. 

 Governing Boards, proprietors and management committees. 

 

https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
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It sets out what schools and colleges must do to safeguard and promote the welfare of 
children and young people under the age of 18. 
All staff in schools and colleges, should read Part One of this guidance, Governing Boards 
and Proprietors should ensure all staff have read and understood this section. The document 
on regulated activity describes work that a barred person must not do.  Guidance is also 
published on ‘Disqualification under the Childcare Act 2006’. 
 
The documents available are - 

 Keeping Children Safe in Education: Statutory guidance for schools and colleges. 

 Keeping Children Safe in Education: for school and college staff (Part One). 

 Regulated activity in relation to children: scope. 
 

In accordance with the guidance, Governing Boards should ensure that the school’s 
safeguarding policy is: 

 Publicly available via the school website or by other means; 

 Provided to all staff (including temporary staff) at induction along with a staff code of 
conduct/staff behaviour policy.  

 Staff must have an understanding of Early Help. 

 Staff have an understanding of the SSCB threshold document and understand the 
difference between a ‘concern’ and ‘immediate danger or at risk of harm’. 

 The Governing Board has utilised the experience and expertise of their staff when 
shaping the safeguarding policy and this has been documented. 

 The school’s ethos is of ‘a child-centred and coordinated approach to safeguarding. 
 

The designated safeguarding lead  
Governing Boards and proprietors should appoint a member of staff of the school’s or 
college’s leadership team to the role of designated safeguarding lead. This should be explicit 
in the role-holder’s job description (see Annex B which describes the broad areas of 
responsibility). This person should have the appropriate authority and be given the time, 
funding, training, resources and support to provide advice and support to other staff on child 
welfare and child protection matters. This person should be able to take part in strategy 
discussions and inter-agency meetings – and/or to support other staff to do so – and to 
contribute to the assessment of children.   
The designated safeguarding lead should liaise with the Local Authority and work with other 
agencies in line with ‘Working Together to Safeguard Children 2015’. There should always 
be cover for this role. 
 
Staffordshire County Council has published a draft model whole school policy for 
safeguarding, incorporating child protection.  This includes best practice guidance on writing 
a safeguarding policy.  The model policy will be available in September 2016.  
Headteachers can liaise with Kim Gristy, Staffordshire County Council’s Educational 
Safeguarding Lead - kim.gristy@staffordshire.gov.uk. 
 
Keeping Children Safe in Education: Guidance from 5 September 2016 
 
Part One: Safeguarding information for all staff - 

 What school and college staff should know and do. 

 A child-centred and coordinated approach to safeguarding.   

 The role of school and college staff. 

 What school and college staff need to know. 

 What school and college staff should look out for. 

 What school and college staff should do if they have concerns about a child. 

 What school and college staff should do if a child is in danger or at risk of harm. 

 Record keeping. 

 What school and college staff should do if they have concerns about another staff 
member. 

https://www.gov.uk/government/organisations/disclosure-and-barring-service
https://www.gov.uk/government/publications/disqualification-under-the-childcare-act-2006
mailto:kim.gristy@staffordshire.gov.uk
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 What school or college staff should do if they have concerns about safeguarding 
practices within the school or college. 

 Types of abuse and neglect. 

 Specific safeguarding issues. 
 
Part Two: The management of safeguarding  

 The responsibility of Governing Boards, proprietors and management committees. 

 Legislation and the law.  

 Safeguarding policies. 

 The designated safeguarding lead. 

 Inter-agency working. 

 Staff training. 

 Online safety. 

 Opportunities to teach safeguarding. 

 Inspection. 

 Safer recruitment. 

 Allegations of abuse made against teachers, Headteachers, principals, volunteers and 
other staff. 

 Allegations of abuse made against other children. 

 The child’s wishes. 

 Boarding schools, residential special schools and children’s home.   

 Looked after children. 

 The designated teacher. 

 Virtual school heads. 
 

NB Children with special educational needs and disabilities 
Children with special educational needs (SEN) and disabilities can face additional 
safeguarding challenges. Governing Boards and proprietors should ensure their child 
protection policy reflects the fact that additional barriers can exist when recognising abuse 
and neglect in this group of children.  
This can include:  

 Assumptions that indicators of possible abuse such as behaviour, mood and injury relate 
to the child’s disability without further exploration; 

 Children with SEN and disabilities can be disproportionally impacted by things like 
bullying- without outwardly showing any signs; and  

 Communication barriers and difficulties in overcoming these barriers. 
 
Part Three: Safer recruitment 

 Recruitment, selection and pre-employment vetting. 

 Types of check. 

 Disclosure and Barring Service (DBS) checks. 

 Pre-appointment checks. 

 DBS Update Service. 

 Employment history and references. 

 Single central record. 

 Individuals who have lived or worked outside the UK. 

 Agency and third-party staff. 

 Trainee/student teachers. 

 Existing staff. 

 Volunteers. 

 Maintained school Governors. 

 Contractors. 

 Visitors. 
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 Adults who supervise children on work experience. 

 Children staying with host families. 

 

Part Four: Allegations of abuse made against teachers and other staff 

 Duties as an employer and an employee. 

Further information on -  

 A child missing from education.  

 Child sexual exploitation. 

 So- called ‘honour based’ violence. 

 Preventing radicalisation. 

 

Annex A: Role of the designated safeguarding lead 
Annex B: Boarding schools, residential special schools and children’s homes   
Annex C: Children staying with host families 
Annex D: Statutory guidance – regulated activity (children) - Supervision of activity with 
children which is regulated activity when unsupervised 
Annex E: Disclosure and Barring Service checks   
Annex F: Table of changes 
School staff need to re-sign to indicate that they have read and understand Part One. It is 
now becoming expected practice that schools ask Governors to read and sign to confirm 
they understand Part Two of Keeping Children Safe in Education. (Reading Part One would 
also increase Governing Board understanding, but it is not expected that they sign this.) 
 
The main changes to the guidance relate to: 

 Reinforcing the importance of Part One of the guidance as a starting point for all staff in 
schools and colleges to read and have mechanisms in place to support understanding. 

 Reducing the size of Part One so the more detailed additional safeguarding information 
can be targeted at those staff who work directly with children. 

 Increasing the focus on the importance of a child-centred and coordinated response to 
safeguarding. 

 Emphasising further the role that individual staff play in safeguarding and the fact that it is 
everyone’s responsibility. 

 Highlighting the importance of early help and how it sits in the wider safeguarding 
system. 

 Clarifying the difference between a concern and a child in immediate danger and the 
required action in each case. 

 Inserting a new requirement into the guidance to ensure that staff are regularly updated 
on safeguarding and child protection, as required, but at least annually. 

 Clarifying confidentiality and moving it from Part Two to Part One so that all staff will see 
it. 

 Updating information on whistleblowing, in particular signposting to the new NSPCC 
helpline. 

 Clarifying the role of the designated safeguarding lead and cover for the role. 

 Inserting a new section to cover online safety, including the requirement in guidance for 
schools and colleges to have appropriate monitoring and filtering systems in place and 
an annex to support schools and colleges. 

 
To further support effective safeguarding practices please see the following: - 
 
c) Online Safety Information for School Governors 
 
Online safety is something that no educational establishment can ignore.  Leaders and 
managers need to create a culture of vigilance where pupil’s welfare is actively promoted.  
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Ofsted’s Common Inspection Framework and ‘Inspecting Safeguarding in early years, 
education and skills settings’ details the requirements for schools in the area of online safety.  
 
The Prevent Duty July 2015 requires schools “to ensure children are safe from terrorist and 
extremist material when accessing the internet in school, including by establishing 
appropriate levels of filtering" 
A Governing Board should have confidence and a clear understanding of the quality of 
online safety education, policies and procedures and filtering and monitoring systems.  
Proposed changes to the statutory DfE ‘Keeping Children Safe in Education’ includes a new 
online safety section along with additional references to staff training and filtering and 
monitoring systems.  In July 2015, Ofsted published a review which highlighted data from a 
survey of online safety practice across all HMI-led inspections during March 2015. One of 
the key findings was: 
 
‘Engagement of school Governors in the area of online safety is considerably weak.’ 
  
Does the online safety link Governor at your school feel confident about their roles and 
responsibilities within this area?   
 
Entrusts ‘Online safety for Governors’ training will enable Governors to: 

 Provide rigour and strategically challenge how the school shapes policy and practice; 

 Evaluate the Governing Boards work in the area of online safety; 

 Understand statutory obligations for schools in protecting young people online; 

 Support the school’s efforts in promoting online safety with all stakeholders; 

 Better understand policy and practice around what is appropriate filtering and monitoring 
of technology and online use in schools. 

 
Further information about venue details, times, cost and booking codes can be found at 
http://entrust.education/ search for ‘Online safety for Governors’. 
This is also included in the training schedule of this booklet within Appendix 10. 
 
Entrust guidance and support available 

Vikki Bardon and Jill Gosnay, computing and online safety consultants, provide education 
settings with support, training and guidance regarding online safety issues and deliver 
bespoke and centralised online safety training for staff, Governors, parents and pupils. 
vikki.bardon@entrust-ed.co.uk and jill.gosnay@entrust-ed.co.uk  
 
d) Female Genital Mutilation (FGM): New Statutory Guidance 
 
New statutory multi-agency guidance and the consultation summary responses on Female 
Genital Mutilation (FGM). 
 
This guidance, which applies to schools as well as other services, came into force on 1 April 
2016. Statutory guidance is issued by law; you must follow it unless there’s a good reason 
not to. 
 
There is now a legal duty on teachers to report any cases of Female Genital Mutilation to the 
police from 31 October 2015.  
 
e) Children missing from Education due to health/medical needs protocol  
 
Key questions for Governors: 

 When was the safeguarding policy last updated? Does it reflect current guidance and 
legislation? 

 How do Governors ensure that all staff have read part one of ‘Keeping Children Safe in 
Education’? 

http://entrust.education/
mailto:vikki.bardon@entrust-ed.co.uk
mailto:jill.gosnay@entrust-ed.co.uk
https://www.gov.uk/government/publications/multi-agency-statutory-guidance-on-female-genital-mutilation
https://www.gov.uk/government/consultations/consultation-on-the-draft-statutory-multi-agency-practice-guidance-on-female-genital-mutilation-fgm
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 What is the school doing about the “Prevent” agenda? Have all staff and at least some 
Governors received training about this? 

 Has the school safeguarding policy been updated following changes to statutory 
guidance? 

 Are office staff members following the latest record keeping and transfer of records 
guidance?  

 Do any staff or member of the Governing Board require Safer Recruitment training? This 
can be accessed via the SCC Workforce Development team or the SSCB training.   

 Were any gaps to safeguarding practice identified during safeguarding audits? 

 
Please see Appendix 4 (page 54). 
 
5. School Improvement - Governor School Development Plan Monitoring and Self-
Evaluation (12 on agenda) 
  
All schools are likely to be reviewing and updating their School Development Plans (SDP) or 
School Improvement Plans (SIP) this term. It is very important that Governors know what 
their involvement will be in monitoring the effectiveness of these plans.  This monitoring 
should be placed in a timetable or a planner for the year to support the school in improving 
outcomes for its pupils. 
 
Increasingly individual schools have been either including a section in the SDP/ SIP just for 
Governors with their own objectives and action or Governors now have their own separate 
development plan. In line with best practice in schools in general, this should be based on an 
accurate evaluation of the strengths and weaknesses of the Governing Board. 
 
Key activities to support the Governorsô development plan will be to: 

 Update skills audit and plan any succession activities which would strengthen the board. 

 Review performance of Chair of Governors and Clerking arrangements. 

 Review the contribution of individual Governors to the work of the Governing Board - see 
Appendix 1a for an example on how this could be achieved. 

 Identify training needed. 

 Plan visits to the school, ensuring that they have a focus on the key priorities identified in 
the School Development Plan. 

 Review the work, membership and structure of committees. 
 
Role of the link Governor 
 

Most schools now identify a number of “link Governor” roles, but what does this mean and 
what is expected of a link Governor?  
 
It is up to individual Governing Boards to decide what link Governor roles they are going to 
define (although all boards should have a named Governor for special educational needs 
and disabilities (SEND), looked after children (LAC), safeguarding and PREVENT). Some 
boards might, perhaps, find it useful for Governing Boards to identify individuals with a 
particular interest or experience to become the “expert” on behalf of the Governing Board. 
This is one way in which Governors knowing the school really well can be achieved.  
 

Whatever an individual board decides, the key is to ensure that any link Governor is clear 
about the expectations of the role and that the purpose of the role is reviewed regularly. 
Unless the role is having an impact on the effectiveness of the work of the Governing Board, 
it is probably a waste of time and energy for everyone involved. 
 

To be most effective, these roles need to be linked to key priorities in the School 
Development Plan. Visits to the school should be linked with the school improvement 
agenda – timetable these to support the work of the school and make sure you identify who 
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the key individuals are to speak to. Link Governors may well want to speak to groups of 
pupils to find out their perspective of changes to a particular strategy as well as key 
members of staff. Any visit will of course have a clear focus; it is very easy for Governors to 
be distracted by all the lovely things going on around them. Of course it is important to enjoy 
going into school, celebrating positives and determining the ethos of the place, but 
Governors must make sure they come away with the information they went for! It is also vital 
to report findings to the board.  
 

In line with all leadership roles, link Governors will need to know: What are the strengths and 
weaknesses of their area of responsibility? Where is the evidence? What is the school doing 
about any weaknesses identified? What has been the impact of any actions taken to date? 
 

In summary: 
1. Define the role and expectations clearly. 
2. Link the role with key priorities in the development plan. 
3. Timetable visits to school, in line with the Governor development plan, and identify the 

key people in school to find information from – this will include members of staff and 
pupils. 

4. Be strategic – don’t waste time on incidentals. 
5. Know the key facts. 
6. Report back to the Governing Board. 
7. Review impact on the effectiveness on the work of the Governing Board. 
 
Key questions for Governors:  

 What are the school priorities for the next 12 months?  How do we know these are 
priority areas? How are they being targeted? Are there any resource implications? 

 How will the school leaders monitor the effectiveness of their identified actions and what 
is the Governors’ role in this?   

 Do our Governors need their own objectives?  

 Do we have a Governor monitoring and evaluation schedule? 
 
Please see Appendix 1 (page 27) for help with the NGA’s Question 8, “A question for 
Challenge” and Clerking Roles and Responsibilities. 
 
6.  Privacy Notice 2016-2017 (14 on agenda) 
 
Data Protection Act 1998: How we use pupil information 
 
Governors are reminded that all pupils who start school in September 2016 are required to 
be issued with a copy of your Privacy Notice for 2016–2017.  It should also be issued to any 
pupils who join the school during the academic year.  
  
Schools need to take the following steps to ensure that their current information regarding 
Privacy Notices is up-to-date:  

 All pupils new to the school should be issued with a Privacy Notice.  

 The school should make sure that their own website is kept up to date, and should 
ensure that they have the correct links to the DfE and Local Authority (LA) websites.  

 The school will need to have hard copies of their website information available to those 
without web access.  

 On their website a school will have to include information of any bodies with which they 
share data e.g. LA including Entrust, NHS Healthcare Trusts, Ofsted and examination 
boards.  

 The school should indicate if they use CCTV. 

 The Privacy Notice could be issued as part of a school brochure, induction pack or 
newsletter. It can also be posted on the school notice board.   
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 A data subject’s right of access to their own information; how to make a subject access 
request. 

 Privacy Notices are reviewed annually. The most recent version can be found on the 
school website or obtained from the school on request. 

 
7. Procedures (15 on agenda) 

 
i) Cabinet decision on new finance and transactional HR and payroll systems for 

the County Council 
 
As you know, a paper outlining a proposal to meet the transactional HR and payroll needs of 
the county council was considered at a meeting of the county council’s Cabinet on 15 June 
2016. 
At that meeting, it was agreed that, subject to a period of detailed due diligence, the county 
council will work with an organisation called Liberata UK Limited, to meet its transactional 
HR and payroll needs in the future. 
 
Over the next few weeks, the LA will be working with Liberata to agree detailed terms for the 
new contract. 
 
As we move closer to implementation, we are working with colleagues in Entrust to ensure 
that those schools who currently use the county council’s SAP system are supported to 
move safely to either Entrust’s new offer around finance and payroll or another provider in 
line with the county council’s new systems going live during next year. 
 
For more information, please contact: Lisa Cartwright, Head of Human Resources – 
lisa.cartwright@staffordshire.gov.uk.  
 
ii) National database of Governors 
 
Everyone involved in the Governance of an academy, Multi-Academy Trust (MAT) or 
maintained school holds an important public office. The recent white paper Educational 
Excellence Everywhere sets out our plans to implement a national database of all those 
involved in Governance by extending the information collected via Edubase. This is part of 
our drive to increase transparency on who Governs our schools. It will enable DfE to identify 
more quickly and accurately individuals who have a role in Governance. It will also help 
boards as well as DfE to identify more easily where individuals Govern in more than one 
context. 
 
From September 2016, the Academies Financial Handbook will require academy trusts to 
provide information about their members and trustees as well as (in the case of MATs) those 
sitting on any local Governing Boards that may be in place. Generally, academy trusts are 
required under their funding agreements to provide to the Secretary of State information she 
requests about the academy trust or the academy, which she regards as necessary to fulfil 
her role and responsibilities. We have pre-populated Edubase where possible with 
information you have provided via the Education Funding Agency’s Information Exchange.  
 
From 1 July 2016, the system will be live for academy trusts and multi-academy trusts to 
check their entries, make any updates, and populate any fields that are empty. Edubase will 
be developed by September 2016 to enable multi-academy trusts to record details of any 
committees that operate between the trust board and local Governing Boards at school level 
(e.g. overseeing a cluster of academies within the MAT). Trusts will be required to update 
Edubase as those involved in Governance change. 
 
Under section 538 of the Education Act 1996, maintained school Governing Boards will be 
under a duty to provide the information required on Edubase from September 2016, and 
keep it up to date as those involved in Governance change. We do not hold information on 

mailto:lisa.cartwright@staffordshire.gov.uk
https://www.gov.uk/government/publications/educational-excellence-everywhere
https://www.gov.uk/government/publications/educational-excellence-everywhere
http://www.education.gov.uk/edubase/home.xhtml
https://sa.education.gov.uk/idp/Authn/UserPassword
http://www.legislation.gov.uk/ukpga/1996/56/section/538
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maintained school Governors and so cannot pre-populate these fields. The fields are already 
live for Governing Boards that wish to populate them in advance of the duty coming into 
force in September. We will update the Governance Handbook on the constitution of 
maintained schools Governing Boards to reflect this new requirement. 
 
Information to be collected 
For all maintained school Governors, and academy trustees, members and local Governors, 
the data to be collected in Edubase and made publicly available is: 

 Full name (including title). 

 Appointing body (e.g. board, foundation, parents etc.). 

 Date of appointment. 

 Date term of office ends / ended if in last year. 

 For maintained schools whether they are the Chair of Governors or a member of the 
Governing Board, and for academies whether they are a trust member, a trustee, the 
Chair of trustees, or a local Governor on a local Governing Board. 

 
In addition, for all these individuals, Edubase will collect, but not publish, a range of 
information to help us to identify specific individuals: 

 Postcode. 

 Date of birth. 

 Previous names. 

 Nationality. 

 Direct email address for Chair. 
 
iii) Schools Financial Efficiency 

 
Many Governing Boards will be planning benchmarking activities this term and might like to 
refer to the Top 10 planning checks for Governors referred to in previous editions of the 
Governor Information Pack. 
 
The 10 checks are: 
1. Staff pay as percentage of total expenditure. 
2. Average teacher cost. 
3. Pupil to teacher ratio (PTR). 
4. Class sizes. 
5. Teacher contact ratio. 
6. Proportion of budget spent on the leadership team. 
7. 3 to 5-year budget projections. 
8. Spend per pupil for non-pay expenditure lines compared to similar schools. 
9. School improvement plan priorities and the relative cost of options. 
10. List of contracts with costs and renewal dates. 
   
For more details, see: 
https://www.gov.uk/guidance/schools-financial-efficiency-top-10-planning-checks-for-
governors  
 
iv) Attendance - pupils/students 
 
Please note that from the beginning of the academic year 2015-16 the definition of persistent 
absence changed from more than 15% to more than 10%. 
Governors will need to know what measures schools are taking to improve attendance and 
reduce persistent absenteeism.   
 
v) Discriminatory incidents - reporting 

 

https://www.gov.uk/government/publications/governance-handbook
https://www.gov.uk/guidance/schools-financial-efficiency-top-10-planning-checks-for-governors
https://www.gov.uk/guidance/schools-financial-efficiency-top-10-planning-checks-for-governors
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The online reporting system which was on the Staffordshire Learning Net (SLN) has now 
closed. Schools should now log any discriminatory incidents in house. However, if you have 
any incidents of a more serious nature these should be reported to Minority Ethnic Advisory 
Service as soon as is practicable. 
 
Schools should as a matter of course report incidents to MEAS when either of the following 
apply: 
a) Hurt or distress was caused and the pupil(s) had been previously warned that their 

behaviour was unacceptable, or 
b) Substantial hurt or distress was caused, and/or the behaviour was based on substantial 

hostility and prejudice and/or the behaviour may be repeated. 
 
To give an example, name calling can on occasions constitute an incident you would report 
to MEAS i.e. when the perpetrator has been involved in previous episodes of such / or is 
very aware of the harm they are causing to the other children. 
  
Each year a questionnaire will be sent to you to complete asking for details of all incidents 
which have occurred in the academic year. The questionnaire this July (2016) was slightly 
different in that it will allow for us to determine whether you recorded incidents on the old 
system or not. Schools should have completed the survey by 31st July 2016. This survey 
has now replaced the annual request to complete a nil return. 
 
Please note that should you require assistance with incidents or wish to notify us of any 
particular incidents you should email meas@entrust-ed.co.uk and they will get in touch. 
 
Questions to be asked 
Does the school have an in house system for recording discriminatory incidences? 
Has the school had to report any incidents to the MEAS team? 
Did the school complete the survey by 31st July 2016? 
 
vi) Summer 2016: Governance - new information requirement 
 
Updated - the ‘Academies financial handbook’ to explain what new information academies 
and multi-academy trusts are required to give about their Governors. The guidance will come 
into force on 1 September 2016.  
 
Please see Academy corner on page 24. 
 
vii) Revised Staffordshire Agreed Syllabus for Religious Education 
 
The revised Staffordshire Agreed Syllabus for Religious Education was officially approved by 
Staffordshire’s Agreed Syllabus Conference held on the 6th July 2016. Preparations are now 
underway for the imminent launch and distribution of the Syllabus in the Autumn term. A 
central launch and a series of network meetings are planned across the county for this 
Autumn term in order to support teachers with implementation of the Syllabus. Schools will 
be kept fully informed of the planned programme of events. It is envisaged that schools will 
move towards implementation of the new syllabus for full teaching from September 2017. 
 
viii) Local Area SEND inspections: information for professionals  
 
Please see Appendix 7 (page 62). 
 
8.    Consultation on Proposed Admission Arrangements 2018/19 (16 on agenda) 

 

The County Council is not proposing to make any changes to the arrangements or to the 
oversubscription criteria determined for community or voluntary controlled schools for 
2017/18. 

mailto:meas@entrust-ed.co.uk
https://www.gov.uk/government/publications/academies-financial-handbook-2015
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Governors are asked to complete and return any comments in relation to the admission 
arrangements or published admission numbers on the pro forma provided and returned to 
the School Admissions Team by Friday 2nd December 2016 at the latest. 
 
Finalised admissions arrangements for 2018/19 must be determined by 28 February 2017 at 
the latest and will be published on the Intranet and Staffordshire County Council’s website. 
 
For further information, please contact: 
Samantha Nicol, School Admissions and Transport Service 01785 278676 or 
Lisa Bowers, School Admissions and Transport Service 01785 278801 
E-mail: school.admissionsteam@staffordshire.gov.uk  
 
9.  HR Aspects (17 on agenda)  
 
i) New policies  
 
Please see Appendix 3 (page 42). 
 
a) Flexible Working Policy 

 
b) Time off for compassionate leave, emergencies, work break and public duties. 
 
ii) Headteacher Performance Management (HTPM) LA maintained schools 
 
Academies are able to make their own arrangements for HTPM but it is best practice to 
follow the guidelines outlined below - 
http://www.legislation.gov.uk/uksi/2012/115/contents/made 
 
It is hoped that schools have followed the previous advice regarding the carrying out of a 
midyear review as the minutes or notes of this meeting should be shared with the External 
Adviser (EA) who will be supporting the end of year review. However, it is important to 
remember that the minutes of this meeting should not be shared with the Governing Board 
as a whole. The sharing of such notes or minutes would not be appropriate, as this would 
hinder the appeals process, if an appeal was requested by the Headteacher. 
  
The statutory requirements for the review of HTPM are set out in the Education (School 
Teachers’ Appraisal) (England) Regulations 2012, which apply to all maintained schools in 
England from 1 September 2012.  This includes community, voluntary, foundation, 
community special, foundation special and maintained nursery schools.  
 
The Governance Handbook of November 2015 refers Governors to the NCTL report 
“Effectively managing Headteacher performance” of January 2014.  
 
This report lists ten features of effective performance management as follows: 
1. Is integrated with the school development plan.  
2. Has a secure annual cycle of objective-setting and review together with interim 

monitoring.  
3. Is underpinned by sound relationships, characterised by openness, trust and integrity, 

among all those involved.  
4. Involves the setting of meaningful and challenging but achievable objectives for the 

headteacher.  
5. Strikes an appropriate balance among internal and external accountability, development 

and reward.  
6. Makes use of a wide variety of data from a range of sources to inform and underpin 

decision-making.  

mailto:school.admissionsteam@staffordshire.gov.uk
http://www.legislation.gov.uk/uksi/2012/115/contents/made
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7. Is evaluated and adapted over time to meet evolving requirements of individual 
circumstances and shifting organisational needs within a dynamic context of 
Governance.  

8. Is appropriate for the stage of development of the school and the Headteacher.  
9. Is viewed as part of an on- going and wider process of working with the Headteacher and 

all members of staff to ensure high levels of performance.  
10. Is integral to the development of overall Governing Board capacity to meet the needs of 

the school.  
 

Another key to success is the appointment of an effective External Advisor (EA). The report 
notes that this is a very important role and where some processes have failed this has often 
been due to inadequacies of the External Advisor. 
 
External Advisors deemed effective in helping Governors with Headteacher performance 
management:  

• Produced a data-digest for the Headteacher performance management panel and the 
Governors so they had a clear understanding of how the school was performing. 

• Supported the Governing Board in interpreting information and pupil performance data. 

• Had broad experience working with a number of Governing Boards. 

• Supported, questioned and challenged the Headteacher. 

• Were knowledgeable about the Headteacher appraisal process and performance 
management generally.  

• Had specific knowledge of the school, its history and its context.  
 
For the full report see here: 
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/307358/HTPM
_Final_Report.pdf  
 
Please note that this is a Governor led process - schools should not be leaving it to their 
Headteachers to sort out their own performance management.  
 
a) Performance Management of Co-heads and Executive Headteachers  
  
The National College for Teaching and Leadership (National College) has a list of frequently 
asked questions (FAQ) on Co-headship. The answer to one of the questions says:  
  
"Each Headteacher should have individual performance management targets and reviews. 
This emphasises the importance of clear individual targets and clarity of responsibility."  
 
Information to support this can be found on the following link: - 
http://www.thegovernor.org.uk/freedownloads/successionplanninginschools/succession-
planning-governors.pdf 
 
b) Executive Headteacher Performance Management  
  
The DfE spokesperson explained that if a Headteacher is employed at more than one 
school, each Governing Board must ensure that performance management arrangements 
are put in place for the time he/she spends at their school.  
  
The National College has published research identifying the key attributes of a successful 
executive Headteacher. You can read the document here:  
 
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/340407/what-
attributes-skills-are-required-for-executive-headship.pdf 
 
 
 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/307358/HTPM_Final_Report.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/307358/HTPM_Final_Report.pdf
http://www.thegovernor.org.uk/freedownloads/successionplanninginschools/succession-planning-governors.pdf
http://www.thegovernor.org.uk/freedownloads/successionplanninginschools/succession-planning-governors.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/340407/what-attributes-skills-are-required-for-executive-headship.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/340407/what-attributes-skills-are-required-for-executive-headship.pdf
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10.    Other Information Items: (18 on agenda) 
 
i)  RAISEOnline 
  
The RAISEOnline reports will be expected later in the Autumn term. This year there will be 
many changes due to the new accountability statistics in all key stages. 
A summary of changes, from the RAISEOnline website, is as follows: 
 
How will RAISEOnline change for 2016?  
 
RAISEOnline reports have been reviewed in 2016 to take account of assessment and 
accountability changes. The methodology used to calculate headline attainment and 
progress measures in RAISEOnline will be consistent with that applied to the same 
measures in the school performance tables.  
 
The information below provides an overview of the changes that will take place in the 
measures shown in RAISEOnline:  
Primary  
Current measures for 2015 data  New measures for 2016 data  
Value added – overall and by subject  New subject progress measures  
Expected progress  -  
Thresholds based on national curriculum 
levels  

Thresholds based on expected standard  

Average point scores  Average scaled scores per subject  
 
Secondary  
Current measures for 2015 data  New measures for 2016 data  
Value added best 8  Progress 8  
Expected progress  -  
Average point scores  Attainment 8  
Thresholds such as five GCSE grades A* to C 
including English and Mathematics  

-  

 
We are waiting for the exact dates of publication to be confirmed. For more information, 
please see the latest newsletter (15th July 2016) from the RAISEOnline website: 
https://www.raiseonline.org/News.aspx?NewsID=583  
www.raiseonline.org/documentlibrary/ViewDocumentLibrary.aspx 
 
More details of the types of RAISEOnline tables and charts for 2016 results will be provided 
in RAISEOnline latest news later this term: www.raiseonline.org. 
 
Further information is available on primary accountability measures at: 
www.gov.uk/government/publications/primary-school-accountability and on Progress 8 at: 
www.gov.uk/government/publications/progress-8-school-performance-measure. 
 
Implications for Ofsted inspections 
 
Before the 2016 RAISEOnline and inspection dashboard have been published, and for 
previous results and trends, inspectors should consult the 2015 RAISEOnline and inspection 
dashboard. They should also use the 2016 checking exercise data, which is expected to be 
available for key stage 2 around the beginning of September and for key stage 4 around the 
end of September. 
Inspectors should note that small amendments to the ‘School inspection handbook’ will be 
made to align it with current accountability measures. Inspectors should also note the details 
of the types of RAISEOnline tables and charts for 2016 results that will be provided in 
RAISEOnline latest news later this term. In September, inspectors will be trained on the 
changes to accountability measures in each key stage and the tables and charts designed to 

https://www.raiseonline.org/News.aspx?NewsID=583
https://www.raiseonline.org/documentlibrary/ViewDocumentLibrary.aspx
http://www.raiseonline.org/
https://www.gov.uk/government/publications/primary-school-accountability
https://www.gov.uk/government/publications/progress-8-school-performance-measure
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show them in RAISEOnline and the inspection dashboard. Inspectors will receive online 
training in October using tables and charts with data just before the release of invalidated 
primary 2016 RAISEOnline summary reports and inspection dashboards. 
 
ii) National Curriculum Assessments at KS2 
 

The lower percentages of pupils reaching expected standards this year in comparison to 
previous years, reflects the much higher expectations of the new National Curriculum 
introduced in 2014. 
Overall 53% of pupils reaching the new expected standard in reading, writing and 
mathematics, with the breakdown by individual subjects as: 
Reading      66% 
Writing      74% 
Mathematics      70% 
72% of pupils reached the expected standard in the grammar, punctuation and spelling test. 
Note that, historically, pupils have performed better in reading than other areas, but this 
pattern has been reversed. 
 
The expected standard is a scaled score of 100, the national averages being: 
Reading     103 
Grammar, punctuation and spelling  104 
Mathematics     103  
 
Governors should note that there can be no comparison with data in previous years. 
 

iii)  Reformed Accountability Measures – KS4  
  
These will apply to the results of pupils in Key Stage 4 and finishing Year 11 in summer term 
2016. A new progress measure, based on results in 8 qualifications, will be the main 
accountability measure for secondary schools (replacing 5 GCSEs at A* to C).  
 
Headteachers and Governors in 2014 were asked to consider these recommendations - 
have you done this in a committee meeting or full Governing Board meeting? 

• Review assessment principles, policy and practices in school.  

• Develop ‘richer’ techniques for measuring achievement.  

• Appoint key assessment leads and work with external moderators.  

• Develop effective moderation practices within and across schools.  

• Provide effective CPD on assessment for all staff.  
 
Key questions for Governors:  

• How good is the progress of our pupils in KS4 and KS3? 

• Do all teachers know which pupils were both disadvantaged and high achievers at the 
end of Y6? 

• What is being done to support the progress of these pupils? 

• (In two tier pyramids) Are KS3 staff liaising with feeder schools and carrying out joint 
moderation of work? 

• (In middle schools) How does the progress of pupils in KS3 compare with KS2 / KS3 
pupils in other schools? 
 

The LA KS4 Data Collection form was to be returned before the 20th August 2016 to Trevor 
Sutcliffe, did you return yours? 
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iv) Coasting Schools (definition) 
 
The Government has now published its definition of ‘coasting’ schools. The key points are 
that - 

 Until Autumn 2016, there are no coasting schools. The definition requires the 2016 data 
before it goes live. 

 To define a school as coasting will require three years of data, starting at 2014, 2015 and 
2016. If a school is above the line on any of the measures in any of those years, it is not 
a coasting school. 

 The Criteria for coasting primary schools, is in both 2014 and 2015, there are fewer than 
85 per cent combined L4s on attainment and below the median percentage of expected 
progress; and in 2016, fewer than 85 per cent combined reaching ‘100’ on attainment 
and less the median percentage making expected progress (measure to be determined). 

 Despite a higher expected standard in 2016, the proportion of schools below the floor 
standard will be similar to last year. In 2015, 5% of schools were below the floor 
standard, and in 2016 no more than 6% of schools will be below the floor standard. 

 When some schools receive their key stage 2 test results before the end of this term, 
they may be concerned that they do not meet the attainment part of the floor standard. 
The Secretary of State reiterated that, if a school meets the progress part of the 2016 
floor standard, it is above the floor standard altogether. However, the progress scores 
will not be known until early September. As a result, inspectors are reminded that they 
should report on 2015 floor standards until the validated 2016 floor standards are 
published in December 2016. As for this year, the school’s data dashboard will identify 
whether the school has met the floor standard and will be updated as soon as possible 
after validated results are published. 

 In 2016, a school will be above the floor standard if: 

• At least 65% of pupils meet the expected standard in English reading, English writing 
and Mathematics, or; 

• The school achieves sufficient progress scores in all of English reading and English 
writing and Mathematics. 

 

 To be above the floor standard, the school needs to meet either the attainment element 
or all of the progress element. 

 The attainment element is a combined measure. This means an individual pupil needs to 
meet the ‘expected standard’ in English reading, English writing and Mathematics, in 
order to be counted towards the attainment element. 

 To meet the progress element a school needs to have sufficient progress scores in 
English reading, English writing, and Mathematics. There is no measure of ‘sufficient 
progress’ for individual pupils. 
www.gov.uk/government/publications/primary-school-accountability 
 

 The Criteria for coasting Secondary schools, is in both 2014 and 2015, there are fewer 
than 60 per cent achieving five good GCSEs including English and Maths and below the 
median percentage making expected progress; and in 2016, a measure based on the 
Progress 8 not yet precisely defined. From 2016 onwards, secondary schools will only be 
measured on Progress 8 - there will be no attainment component. 

 The coasting definition does not apply to special, alternative or infant schools  

 If you are deemed a coasting school, your school should have an opportunity to 
demonstrate a plan of improvement.  

 Within Entrust we are always looking at ways to support schools and over the Summer 
we have been considering the ways we can support you, to demonstrate your 
improvement progress if your school is in danger of meeting the coasting definition. 

 
Please see the announcement at: 
www.gov.uk/government/speeches/nicky-morgan-speech-at-the-naht-annual- conference-
2016. 

https://www.gov.uk/government/publications/primary-school-accountability
https://www.gov.uk/government/speeches/nicky-morgan-speech-at-the-naht-annual-conference-2016
https://www.gov.uk/government/speeches/nicky-morgan-speech-at-the-naht-annual-conference-2016
https://www.gov.uk/government/speeches/nicky-morgan-speech-at-the-naht-annual-conference-2016
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v)   DfE Guidance: Mandatory Timelines  
 
At the time of going to press these had not been updated since the previous Governor 
Information Pack, but are included for future reference.  
 
For maintained schools: 
 
https://www.gov.uk/government/publications/mandatory-timeline-maintained-
schools/mandatory-timeline-maintained-schools  
 
For academies: 
 
https://www.gov.uk/government/publications/mandatory-timeline-academies  

 
vi)   National Curriculum (NC) 

 
a) Maths Mastery – funding support for schools 
 
On 12th July 2016 Nick Gibb, Schools Minister, announced that the Government would be 
investing in £41m for primary schools to develop the “maths mastery” approach used widely 
in South Asia.  
 

“The maths mastery approach is marked by careful planning, ensuring no pupil’s 
understanding is left to chance. It is already used in a number of England’s schools…The 
funding will ensure it is used far more widely, with an initial 700 teachers to be trained to 
support schools in maths mastery, and funding available for textbooks. It will also be used to 
fund teacher release so teachers can be trained. 
 
Maths mastery involves children being taught as a whole class, building depth of 
understanding of the structure of maths, supported by the use of high-quality textbooks, and 
began being used in England in 2014.” 
 
The minister also stated, however, that schools would not be given funding to release 
teachers for the planning time which our South Asian colleagues receive.  
 
b) Music update 

 
Entrust Music and Performing Arts lead the Music Education Hub for Staffordshire and 
Stoke-on-Trent.  The Hub is a partnership of organisations which ensure the delivery of the 
National Plan for Music Education across the area.  Every school and pupil can benefit from 
partnership with the Music Education Hub and one of our partners, Music Mark, have written 
a piece specifically for Governors which highlights the benefits of music making for your 
school. Please contact mpas@entrust-ed.co.uk for more details about the Hub, Partners, 
Projects and Funding. 
 
Thank you, John Callister - Head of Music and Performing Arts  
Lead Partner of the Staffordshire and Stoke-on-Trent Music Education Hub 
 
Please take the time to look at the article in Appendix 6 (page 61).   
 
c) Best Practice Questions regarding the National Curriculum in general 
 
These questions could be asked by link Governors to support their understanding of the 
school curriculum and the changes that have taken effect since 2015. Some of these are 
generic questions and can be asked about any of the subjects.  

https://www.gov.uk/government/publications/mandatory-timeline-maintained-schools/mandatory-timeline-maintained-schools
https://www.gov.uk/government/publications/mandatory-timeline-maintained-schools/mandatory-timeline-maintained-schools
https://www.gov.uk/government/publications/mandatory-timeline-academies
mailto:mpas@entrust-ed.co.uk
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Additionally, the school will need to consider the ways in which attainment and progress is 
assessed, recorded and reported, especially in the era of assessment without levels. 
 
Assessment: 

• What is the impact on standards?  

• Whatever assessment is used; is it robust and rigorous?  

• What are the implications for tracking pupil progress?  

• Have assessment procedures been reviewed in the light of the new accountability 
statistics (e.g. SATs, GCSEs and Progress8)? 

• Has the school met with other colleagues in different settings / phases to co-ordinate 
practice especially within a pyramid, e.g. first schools, and what has been the outcome of 
these meetings?  

• What further CPD has been identified?  

• How is this being delivered?  
 

Attainment: 

• How good are standards in relation to national data, previous results and other subjects?  

• What is the boys progress compared to girls?  

• What steps are taken to raise achievement?  

• How is the school addressing the needs of vulnerable children/pupils with special 
educational needs (SEN) in relation to literacy? 

 
General 

• How will Governors measure impact and evidence of school initiatives?  

• How will the impact on improvements in pupil’s learning be assessed?  

• What pressures are teachers experiencing?  

• How are teaching assistants used to support in general?  
 
Planning 

• What has the planning process been like for teachers?   

• To what extent has the focus of the planning been on supporting pupils to develop skills 
that enable them, and allows teachers to assess, to broaden and deepen their 
knowledge and understanding?  

 
Curriculum 

• How have curriculum changes been resourced and paid for? (Focus for finance 
committee) Is there a deep understanding of the aims or has the focus been only on 
‘content’?  

• What issues have been identified – does the school cover all the aspects required as a 
minimum?  

• What additional/future needs have been identified? (Forward planning, strategic thinking)  

• What are the school’s strengths and weaknesses in teaching spelling, grammar and 
punctuation? 

• How is the school strengthening children’s understanding of chronology and 
chronological narrative? (History specific)  

• What opportunities does the curriculum provide especially in terms of active learning, 
and what are the implications for the school?  

• Where does RE sit as a priority in your school?   
 

Primary specific 

• Has the school reviewed the present curriculum in relation to Year 2 and Year 6 National 
Curriculum requirements?   

• How has the school kept parents up to date with the changes for Year 2 and Year 6?  

• How has the school been able to structure ‘topic’ areas to provide a rich experience for 
children?   

• Are staff confident to teach more challenging content in mathematics?   
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• How has the school helped children who were last year already part way through their 
primary mathematics education make the leap to meet the new, higher expectations?  

• Will there be any gaps as children have fallen between the 1999 and 2014 National 
Curriculum? How will these be addressed?  

• Are coordinators in English and Maths allocated non-contact time for monitoring?  
 

Middle High specific 

• What changes have occurred in Middle and High schools? 

• How has the school kept parents up to date with changes to grading at GCSE level? 

• How has the school kept parents informed about changes to the GCSE and A level 
syllabuses? 

• In schools with Year 7 pupils and above, do all teachers have a role in this? 
 
Parental engagement 

• Do parents attend events or celebrations?  

• How does the school encourage parents to help their children’s reading and writing at 
home?  

• What is the homework policy?  

• How are parents given information on the schools marking policy? 
 
Further questions that may be asked include:  

 Do we know where the attainment gaps are in our school?  

 Do we all know who our Pupil Premium pupils are?  Have we accessed the Key to 
Success website? https://www.keytosuccess.education.gov.uk/cgi-bin/schools/index 

 Have we accessed the evidence of what works to accelerate disadvantaged pupil 
progress? See the EEF teaching and learning toolkit at 
https://educationendowmentfoundation.org.uk/evidence/teaching-learning-toolkit 

 How are we planning and targeting our activities for Pupil Premium pupils?  See 
https://www.gov.uk/government/publications/the-pupil-premium-analysis-and-challenge-
tools-for-schools 

 How do we know our activities are having an impact?  What evidence are we gathering 
to share with Ofsted? See http://educationendowmentfoundation.org.uk/library/diy-
evaluation-guide  

 
vii) Ofsted  

 
Please see Appendix 2 (page 32). 
 
Here you will find the latest thinking by key figures at Ofsted, that are not referenced 
elsewhere in this information booklet. 
Also information on how one Staffordshire school addressed some of the aspects raised by 
Michael Wilshaw, Her Majesty Chief Inspector of Ofsted (HMCI), in his commentary 
regarding the way the school curriculum has narrowed in recent years. 
See the information on the Primary Science Quality Mark and how the Governing Board 
were involved in this in a strategic manner in addition to “hands on” experiences. 
 
Please note Amanda Spielman has been approved as the next HMCI when Sir Michael 
Wilshaw’s term ends. 
 
 
 
 
 
 
 
 

https://www.keytosuccess.education.gov.uk/cgi-bin/schools/index
https://educationendowmentfoundation.org.uk/evidence/teaching-learning-toolkit
http://educationendowmentfoundation.org.uk/library/diy-evaluation-guide
http://educationendowmentfoundation.org.uk/library/diy-evaluation-guide
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viii) Government Statutory Advice  
(DfE: Gov.uk) 

 
Reducing teacher workload 
 
In a context where recruitment and retention of teaching staff is becoming ever more difficult, 
we recommend that all schools should be considering teachers’ work / life balance and 
would draw Governors attention to the three reports noted below, published in March 2016.  
 
Report 1: Eliminating unnecessary workload around marking: 
 
The report notes that a culture of expectations from senior leaders and Ofsted has grown in 
this aspect to the extent that in some schools marking is now disproportionate to its 
effectiveness. It notes the expectation that marking should be “meaningful, manageable and 
motivating”. 
Recommendations for Governors are that schools should monitor the effectiveness of their 
marking policies regularly; that time implications need to be reviewed to ensure the policy 
does not place unreasonable demands on staff and to challenge any “fads”, especially with 
regard to excessive marking practices.  
 
This document also refers to the Education Endowment Foundation report: “A Marked 
Improvement”: 
https://educationendowmentfoundation.org.uk/public/files/Publications/EEF_Marking_Review
_April_2016.pdf  
 
Although the report comments that the quality of evidence specifically on marking is low and 
calls for more research in this area, it suggests that schools might like to think about: 
1. Ensuring careless mistakes are marked differently from those where there is obviously a 

fundamental lack of understanding of a concept. 
2. Awarding grades for every piece of work may reduce impact. 
3. The use of specific and actionable targets is likely to increase pupil progress. 
4. The impact of marking is likely to be low unless pupils have some time to reflect on it. 
5. Acknowledgment marking (tick, well done) is unlikely to have an impact on progress. 
 
Report 2: Eliminating unnecessary workload around planning and teaching resources: 

 

Here key comments note that teachers spend an undue amount of time planning and 
resourcing lessons. That planning is critical and underpins effective teaching, but that there 
is a key distinction between the daily lesson plan and lesson planning. Creating detailed 
plans can become a box ticking exercise and create unnecessary workload. School leaders 
should evaluate how they review planning and finally, that high quality resources, including 
textbooks, can support teaching.  
 
Report 3: Eliminating unnecessary workload associated with data management: 
 
A summary here suggests that schools should: avoid duplication, only collect what is 
needed, stop any practices which are not worthwhile and to be aware of teachers’ 
workloads. 
Key questions to ask to check if data management is effective:  

 Am I clear on the purpose of this information?  

 What is the most efficient process? 

 Is the data valid? 
Specifically, for Governing Boards: Do not request data in any other format than that which 
the school regularly and routinely presents and keep data requirements under review to 
challenge yourselves and leaders to collect the least amount of data possible. 
 

https://educationendowmentfoundation.org.uk/public/files/Publications/EEF_Marking_Review_April_2016.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/EEF_Marking_Review_April_2016.pdf
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For access to these three reports see: https://www.gov.uk/government/publications/reducing-
teachers-workload/reducing-teachers-workload 
 
ix) School Website – information expected  

 
From September 2016 a school’s website becomes even more important than in previous 
years. There have been many recent changes especially with regard to information that 
needs to be published regarding the Governing Board. 
 
In addition, from September 2016 the school must publish its:  

 Complaints procedures. 

 Safeguarding policy. 

 The school’s 16-18 results including details of progress, attainment, English and 
Mathematics progress, retention and destinations. 

 What specific information must be published about KS2.  

 What specific information must be published about KS4 results.  

 What specific information must be published about the pupil premium grant. 
 
Further information can be found in The School Information (England) (Amendment) 
Regulations 2016. 
 
In his School Inspection Update of March 2016, Sean Harford of Ofsted, made the following 
comments to the team of inspectors with regard to website information: 
 
Reporting on school compliance with school information regulations  
 
When preparing for inspection, inspectors should check the school’s website for background 
information, including in relation to statutory requirements to publish certain information. The 
requirements on schools are set out in the DfE guidance document ‘What maintained 
schools must publish online’.  
 
For academies, including free schools, the funding agreement should set out what they are 
required to publish online. The independent school standards specify what independent 
schools must publish online.  
 
Inspectors should note that some requirements to publish information do not specify the 
means by which the information must be published. For example, in relation to the public 
sector equality duty, schools are required to publish their accessibility policy but not 
necessarily on the website. However, many of the things that schools do need to publish 
online are relevant to the equality duty, for example the SEND report.  
 
If, during preparation for inspection, an inspector finds that the school’s website does not 
contain information to show clearly how they are meeting their equalities obligations, 
inspectors should ask school leaders to explain how they meet these duties. A school might 
be able to demonstrate that it is meeting its equalities obligations in many ways including its 
culture, ethos, curriculum offer, provision for pupils’ SMSC and analysis of outcomes for 
different groups of pupils.  
 
Inspectors should ensure that, when writing their report, they address whether the school 
meets requirements and if not, what requirement(s) is (are) not being met. Therefore, one of 
the following sentences should be included in the ‘Information about the school’ section of 
the inspection report:  
- The school meets requirements on the publication of specified information on its website.  
or; 
- The school does not meet requirements on the publication of information about ‘x’, ‘y’ or 

‘z’ on its website.  
 

https://www.gov.uk/government/publications/reducing-teachers-workload/reducing-teachers-workload
https://www.gov.uk/government/publications/reducing-teachers-workload/reducing-teachers-workload
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/389467/Revised_independent_school_standards.pdf
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The above will be added to the inspection handbooks from September 2016. 
 
x) School census guide – Reporting proficiency in English of pupils with an 

additional language 
 

https://www.gov.uk/government/publications/school-census-2016-to-2017-guide-for-schools-

and-las  

 

Governors should be aware of a new statutory duty on schools relating to pupils with English 

as an Additional Language (EAL) who are in reception year and above. 

The School Census Guide Version 1.1 July 2016 outlines the requirements in detail (p61- 

66).  Schools are expected to identify their EAL pupils and grade their proficiency in English 

for reading, writing and speaking determining a best fit against a 5-point scale (A- E). This 

should be carried out for the October census, though DFE recognises that schools may not 

have completed assessment of all such pupils by then particularly if there have been 

considerable number of new EAL pupils. By the Spring term census 2017 all such pupils 

should have been assessed. Thereafter this is an annual requirement for Spring Census.  

 

The definition of EAL is as follows: 

- A first language, where it is other than English, is recorded where a child was exposed to 

the language during early development and continues to be exposed to this language in 

the home or in the community.  

- Where a child was exposed to more than one language (which may include English) 

during early development, the language other than English is recorded, irrespective of 

the child's proficiency in English.  

- Where an older pupil is no longer exposed to the first language in the home, and who 

now uses only another language, the school should consult with the pupil or parent to 

determine which language is recorded. 

 

Ascribing a Language Code: 

- Where a pupil’s first language is not English, schools may record specific languages from 

the extended language code set or continue to use codes from the short code set used in 

CBDS.  

- ENB (Not known but believed to be English) and OTB (Not known but believed to be 

other than English) are appropriate where a pupil’s first language is not known with 

absolute certainty where parents have not responded to enquiries, but the school can 

judge with a high degree of confidence whether it is English or not. Whilst a local 

authority may specify that schools should use a particular subset of language codes, it is 

for the school to decide whether or not to record specific languages. 

 

The 5-point scale is as follows: 

 

New to English [Code ‘A’]:  

- May use first language for learning and other purposes.  

- May remain completely silent in the classroom.  

- May be copying/repeating some words or phrases.  

- May understand some everyday expressions in English but may have minimal or no 

literacy in English.  

- Needs a considerable amount of EAL support. 

 

Early acquisition [Code ‘B’]:  

- May follow day to day social communication in English and participate in learning 

activities with support.  

https://www.gov.uk/government/publications/school-census-2016-to-2017-guide-for-schools-and-las
https://www.gov.uk/government/publications/school-census-2016-to-2017-guide-for-schools-and-las
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- Beginning to use spoken English for social purposes.  

- May understand simple instructions and can follow narrative/accounts with visual 

support.  

- May have developed some skills in reading and writing.  

- May have become familiar with some subject specific vocabulary.  

- Still needs a significant amount of EAL support to access the curriculum. 

 

Developing competence [Code ‘C’]:  

- May participate in learning activities with increasing independence.  

- Able to express self orally in English, but structural inaccuracies are still apparent. 

- Literacy will require ongoing support, particularly for understanding text and writing.  

- May be able to follow abstract concepts and more complex written English.  

- Requires ongoing EAL support to access the curriculum fully. 

 

Competent [Code ‘D’]:  

- Oral English will be developing well, enabling successful engagement in activities across 

the curriculum.  

- Can read and understand a wide variety of texts.  

- Written English may lack complexity and contain occasional evidence of errors in 

structure.  

- Needs some support to access subtle nuances of meaning, to refine English usage, and 

to develop abstract vocabulary.  

- Needs some/occasional EAL support to access complex curriculum material and tasks 

 

***Fluent [Code ‘F’]:  

(*** this is in fact an error in the document it should be E Not F) 

- Can operate across the curriculum to a level of competence equivalent to that of a pupil 

who uses English as his/her first language.  

- Operates without EAL support across the curriculum. 

- Once an EAL pupil has been assessed as fully proficient in English (i.e. code ‘E’ – 

Fluent) it will not be necessary for the school to continue to re-assess the proficiency of 

that child on an ongoing basis.  

- However, for all proficiency levels below fluent it will be expected that schools should 

continue to monitor proficiency on an ongoing basis to ensure adequate levels of EAL 

support are provided to support the child’s education.   

- Governors may wish to consider what support is available to EAL pupils in school. 

 

xi) Update on SGOSS - Provision of Governor Search Services  

Please find an update about important developments at SGOSS concerning the provision of 
school Governor search services and its future. It was proposed that from 31 August 
2016, the Department for Education (DFE) funding for SGOSS would come to an end and it 
would be operated by the Inspiring Governors service www.inspiringgovernors.org. 
 
However, this decision has recently been reviewed. See information below - 
 
“We have secured funding from private donors which will allow us to continue to support 
schools and volunteers in recruiting and becoming skilled governors. Our backers were 
influenced by the positive and encouraging feedback that we received to our letter and the 
results of our market survey. Suffice to say that all the team here are incredibly grateful for 
the overwhelming support we received from you and hope that this comes as welcome 
news. 
  
What does it mean for you? 
Our governor recruitment service will remain unchanged for the foreseeable future. 

http://www.inspiringgovernors.org/
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For schools/colleges and local authorities; we will continue to address your specific 
recruitment needs and then work to provide you with candidates who bring the skills and 
experience you require. 
For individual volunteers; we will continue to provide a matching service and will work to 
find you a governor position at a school/college that requires your skills and experience. 
  
What does it mean for the school system? 
More people and resources to encourage individuals to volunteer and give their time and 
expertise to schools, as well as the benefits of competition through a choice for schools and 
candidates to decide who they will work with. 
  
The Future? 
Over the next few years we plan to make a series of small changes and improvements to the 
services we provide. The over-arching idea is that we will focus on three linked activities: 
recruitment, training and sustaining governors through the provision of up to date knowledge 
and tools.  We will share more about this towards the end of the autumn term. For now, it is 
business as usual. 
  
We appreciate your patience and support during this period and look forward to continuing 
working with you. If you have any questions, please do not hesitate to get in contact. 
The SGOSS team.” 
 
xii) Professional Standards for Teaching Assistants.  

 
Please see Appendix 5 (page 59). 
 
xiii) Health & Safety Update 

 
Please see Appendix 8 (page 65). 

 

xiv) Inset Days and School Closures 2016-2018 
 
Please see Appendix 9 (page 67). 
 

xv) Governor Training Schedule – Autumn 2016 
 
Please see Appendix 10 (page 68). 
 
11. Academies Corner 

 
i) Education Select Committee Inquiry 
 

One of the current inquiries, by the Education Select Committee, Is with regard to Multi 
Academy Trusts (MAT). Questions being researched include considering what the 
characteristics of a high performing MAT are, different Governance structures and how 
expansion should be managed.  

Written evidence was considered in May and verbal evidence is now being taken from 
prominent educationalists including Emma Knights, CEO of the NGA; Russell Hobby, 
General Secretary of the NAHT and Sir Steve Lancashire, CEO of the academy chain 
REACH2.  

Many contributors suggest that, at the moment, there is simply not sufficient evidence 
available to come to any firm conclusions and that more research is needed urgently. 
However, one undoubted key is the need for a really clear Scheme of Delegation that details 
the accountability of each layer of leadership and Governance. All MATs are required to 
publish this on their website, as detailed in the Academies Financial Handbook.  With regard 
to expansion, all agree that this must be done carefully, with due diligence, ensuring that the 
organisation has the capacity in its leadership structure. 
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We wait for the committee conclusions on this matter with interest. 

 

ii) Schemes of Delegation 
 
NGA members will be aware the organisation has been leading the way in terms of providing 
examples of what an effective scheme of delegation might look like within different multi-
academy trust structures.  
 
An Effective Scheme: 

 Ensures that executive leadership is clear about which decisions the trustee board 
remains in control of. 

 Ensures that the role of the executive leadership is fully understood throughout the MAT. 

 Promotes a culture of honesty and accountability. 

 Identifies responsibility for the appointment and performance of the CEO and individual 
academy heads. 

 Identifies responsibility for HR policy and practices in each academy. 

 Identifies responsibility for oversight of each academy’s budget. 

 Identifies responsibility for oversight of educational performance in each academy. 
 

iii) Academies Financial Handbook 2016 (published July 2016) 
 

The main changes in the 2016 edition are as follows: 

 Under Governance: There is a greater emphasis on board of trustees identifying any 
skills gaps and ensuring these are filled through recruitment or training.  All trusts must 
have a senior executive officer who should also be appointed as accounting officer. The 
accounting officer’s business and pecuniary interests must also be published, even if 
they are not a trustee. Edubase must be used to notify the DfE of the appointments and 
vacating of the positions of member, trustee, Chair of local Governing Boards, 
accounting officer and chief financial officer.  

 Under Financial Control: Variances between budget and actual income and expenditure 
must be understood and addressed. Investment products must be tightly controlled so 
that security takes precedence over revenue maximisation. Trusts are now required to 
have a whistle blowing procedure. Trusts must implement reasonable risk management 
audit recommendations made by risk auditors. The audit committee’s oversight of control 
must extend to looking at the controls of each individual academy.  

 
(Note that the word “must” means that this is statutory.) 
 
Ten reasons why all Governors should read the Academies Financial Handbook (Peter 
Lauener, CEO of the EFA, writing in the NGA magazine): 
1. If you are a trustee it explains your financial responsibilities and how the EFA interacts 

with you. 
2. If you are an accounting officer it tells you what you must do to safeguard public money. 
3. For business managers, it explains the financial management systems you should have 

in place. 
4. You don’t have to be an accountant to follow it. 
5. It promotes a positive attitude towards scrutiny. 
6. It helps you manage conflict of interest. 
7. It helps you to be transparent about your trust’s management and Governance. 
8. It’s about financial freedoms as well. 
9. You have all the important messages in one place. 
10. It remains relevant regardless of your experience. 
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iv) Perry Beeches Academy Trust 

 

This trust hit the headlines in March after it was discovered that the CEO, Liam Nolan, was 
effectively receiving two salaries and that the trust had failed to comply with a number of 
significant regulations. The Chair of Governors was also implicated in the subsequent report 
for having connected interests with the CEO.  
Failings included: 
- Not having a written contract with a company despite spending nearly £1.3m with them.  
- Failing to manage conflicts of interest.  
- Failing to have a proper policy for tendering goods and services.  
- Failing to include related party transactions in financial statements and;  
- Signing off goods and services procured without checking they had been received.  
 
Overall, the conclusion was that there was a clear failure of corporate Governance. The trust 
is to be stripped of all its academies. 
 

v) The seven deadly sins of trustee boards 
 
John Williams, Chair of the Association of Chairs, has written a blog examining the most 
common failings of charity boards. Note that the responsibilities of Academy trustees are 
covered by charity law.  
He said: “It is clear that in some areas and in some charities, there is a Governance gap 
between current practice and best practice, what we should do and what we actually do, that 
raises the risk of any of us being the next Kids Company.”  
 
His seven deadly sins of poor Governance are: 
1. No formal board evaluation. 
2. Lack of finite terms of office. 
3. Not enough attention to sustainability and risk. 
4. Skimping on trustee recruitment. 
5. Lack of engagement between meetings.       
6. Lack of respect, especially for the senior management team. 
7. No investment in induction and training.
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Appendix 1:  
 
Support for Governing Boards 
1a Support for NGA question 8 on Chair of Governors review of individual members of the 
Governing Board 
 
Does the Chair carry out an annual review of each Governor’s contribution to the board’s performance? 
 
Suggested areas for face-to-face discussion    

  
These might include activities that can be quantified, such as attendance at meetings, visits to the school 
etc., a discussion about aspects of being an effective Governor and any barriers to this – for instance, 
does an individual Governor understand all the information they have been given? if not – how could this 
be improved? Does information arrive in sufficient time? a review of the Governor’s feelings about the 
role – what do they enjoy? Not enjoy? And must also include a thank you for the work which has been 
undertaken. 

 
Bullet point summary of information to collect: 

 

• Name of Governor. 

• Type of Governor and date appointed. 

• Length of time as Governor to date. 

• Committee membership. 

• Any specific responsibility e.g. Chair of committee. 

• Link Governor role. 

• Dates visited school in addition to Governing Board meetings in this role over the school year. 

• Visit reports completed for link Governor role. 

• Highs this year as a Governor. 

• Could have gone better if… 

• Training attended over the past 12 months. 

• Impact of your role on Governing Board. 

• Future aspirations over the next 12 months. 

• Training needs for the next school year-personal. 

• Any ideas for improvement in general. 

• Feedback to the Chair of Governors about their role over the past 12 months. 
 

1b A question of challenge?  Governors Questions and Challenge. 
 
In the Summer term 2016 we had a question from one of our Clerks as follows: 
 
‘During the OFSTED report this issue was something commented on by HMI. They are concerned that 
we are using the word challenge, when they say we mean question. To ensure it can be seen as a 
challenge we need to include some points about what the nature of the challenge was’. 
 
This resulted in the following discussion between consultants working with Entrust: 

  
1. I also heard some feedback from an Ofsted inspector saying they liked to see the word ‘assured’ in 

minutes. As in Governors were assured that the progress of boys in Y4… or Governors were not 
assured and asked the following clarification questions… 
  

2. I think there is a significant difference between Governors’ questions and Governor challenges. My 
understanding is that a challenge is used to drive standards/ performance up - the “what are we going 
to do about this” – e.g.: Governors would like to see this data showing greater improvement in 
progress for pupil premium pupils reading by the next assessment report (Summer 2016). 

 
A lot of Governor questions are not challenges but questions seeking information / clarification/ more 
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details or updates. I'm not sure the concept of challenge is secure for Governors. 
 

A useful resource is the “knowing your school” series from NGA - they have various questions - some 
clarification/ information seeking but also some that are very challenging regarding school performance 
and outcomes. 

 

3. Some questions could clearly be described as challenging and some are obviously just asking for 
further information / clarification. Of course there can be a fine line between something being 
challenging or not. Challenge implies a level of difficulty or something that needs greater exploration 
or a sense of dissatisfaction. All suggest that something needs to be justified or something further 
done about it. 

 

I like to see questions of all sorts in minutes, even if they're not challenging, it does at least show that 
Governors are not sitting back passively. I would like to see questions of all sorts highlighted. Not 
labelling them as a challenge gets over the Ofsted criticism from a clerking perspective. 
 
4. In the Governor Information Pack, we provide lists of questions - but we do not label them as 

challenges. We have provided a list of alternate words for Clerks – on precious editions of the 
Governor Information Pack. I have worked recently with a HMI in a special measures school. The 
Clerk had recorded challenges clearly in the minutes and the HMI was very pleased with the 
terminology and it contributed towards a GOOD grading in the subsequent Inspection for the 
Leadership section. HMI have their personal take on certain aspects. Since this is the first instance 
that we have come across, I would say that most clerks are recording the challenges or questions or 
queries in the appropriate manner. 

 
1c    Clerking Roles and Responsibilities 

 
The role of the Clerk continues to grow in importance, but what should Governing Boards be expecting of 
this role? One clue is found in question three of the twenty questions (National Governor Association) all 
Governing Boards should ask itself: “Do we have a professional Clerk who provides legal advice and 
oversees the Governing Board’s induction and development needs? “ 
 
But what legal advice should be given and how will Governors’ development needs be overseen? You 
might like to check out the National Governors Association model job description (see below). 
 
This suggests the following areas: 
1. Provide advice to the Governing Board on Governance legislation and procedural matters, keeping 

Governors informed about changes and ensuring statutory policies are in place, amongst other 
things. 

2. Effective administration of meetings, including the preparation of a focussed agenda in consultation 
with the Chair and Headteacher, drafting minutes, keeping records of attendance and ensuring 
meetings are quorate. 

3. Advising Governors on membership regarding terms of office. Maintaining registers of pecuniary  
interests and ensuring DBS has been carried out. 

4. Managing information on individual Governors, terms of reference, membership of committees, 
signed  
copies of minutes, sundry correspondence and other documents. 

5.   Undertaking personal development activities. 
6.   Additional Services as necessary. 

 
In practice, schools engaging an agency Clerk, rather than employing one directly, will need to check the 
terms of their service level agreement to ensure that all tasks are being fulfilled. In this case some of the 
work may need to be carried out by a member of staff, suitably rewarded in terms of pay and time to 
complete the tasks.  
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What should a Clerk be paid? The NGA have recently undertaken a survey highlighting the wide range of 
rates of pay being awarded by employers. Individual schools will need to make sure that any pay scale 
fits into their local pay framework adopted. The NGA are campaigning on behalf of Clerks to get the 
importance of their position highlighted. A useful resource can be found here: 
http://www.nga.org.uk/Home/Clerking-Matters.aspx    
 
Other advice can be found here: Information for School and College Governors (ISCG) – A free advice 
service for Clerks and Governors: http://www.governors.uk.com/advice.html  

 
Key questions for Governors: 

 Are we satisfied with the Clerking arrangements we have in place? 

 What could be improved? How are we going to achieve this?  

http://www.nga.org.uk/Home/Clerking-Matters.aspx
http://www.governors.uk.com/
http://www.governors.uk.com/advice.html
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Model job description of the clerk to a governing body  
 
Main purpose of role is to:  
 
Provide advice to the Governing Body on Governance, constitutional and procedural matters. The new 
regulations require Governing Bodies to have regard to advice from the Clerk in regards to exercising the 
Governing Body functions:  
 

 Provide effective administrative support to the Governing Body and its committees.  

 Ensure the Governing Body is properly constituted  

 Manage information effectively in accordance with legal requirements  
 

Main responsibilities and tasks  
 
The Clerk to the Governing Body will:  
 
1. Provide advice to the Governing Body  

 Advise the Governing Body on Governance legislation and procedural matters where necessary 
before, during and after meetings;  

 Act as the first point of contact for Governors with queries on procedural matters;  

 Have access to appropriate legal advice, support and guidance, and where necessary seek advice 
and guidance from third parties on behalf of the Governing Body;  

 Inform the Governing Body of any changes to its responsibilities as a result of a change in school 
status or changes in the relevant legislation;  

 Offer advice on best practice in Governance, including on committee structures and self-evaluation;  

 Ensure that statutory policies are in place, and are revised when necessary, with the assistance of 
staff; 

 Advises on the annual calendar of Governing Body meetings and tasks;  

 Send new Governors induction materials and ensure they have access to appropriate documents, 
including any agreed Code of Practice;  

 Contribute to the induction of Governors taking on new roles, in particular Chair or Chair of a 
committee.  

 
2. Effective administration of meetings  

 With the Chair and Headteacher prepare a focused agenda for the Governing Body meeting and 
committee meeting;  

 Liaise with those preparing papers to make sure they are available on time, and distribute the agenda 
and papers as required by legislation or other regulations;  

 Ensure meetings are quorate;  

 Record the attendance of Governors at meetings (and any apologies – whether they have been 
accepted or not), and take appropriate action in relation to absences, including advising absent 
Governors of the date of the next meeting;  

 Draft minutes of Governing Body meetings, indicating who is responsible for any agreed action with 
timescales, and send drafts to the Chair and (if agreed by the Governing Body), the Headteacher;  

 Circulate the reviewed draft to all Governors (members of the committee), the Headteacher (if not a 
Governor) and other relevant body, such as the local authority/diocese/foundation/trust as agreed by 
the Governing Body and within the timescale agreed with the Governing Body;  

 Follow-up any agreed action points with those responsible and inform the Chair of progress;  
 

3. Membership  

 Advise Governors and appointing bodies in advance of the expiry of a Governor’s term of office, so 
elections or appointments can be organised in a timely manner;  

 Chair that part of the meeting at which the chair is elected, giving procedural advice concerning 
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conduct of this and other elections;  

 Maintain a register of Governor pecuniary interests and ensure the record of Governors’ business 
interests is reviewed regularly and lodged within the school;  

 Ensure Disclosure and Barring (DBS) has been carried out on any Governor when it is appropriate to 
do so;  

 Maintain a record of training undertaken by members of the Governing Body; and  

 Maintain Governor meeting attendance records and advise the Chair of potential disqualification 
through lack of attendance;  

 Advise the Governing Body on succession planning (of all roles, not just the Chair).  
 

4. Manage Information  

 Maintain up to date records of the names, addresses and category of Governing Body members and 
their term of office, and inform the Governing Body and any relevant authorities of any changes to its 
membership;  

 Maintain copies of current terms of reference and membership of any committees and working parties 
and any nominated Governors e.g. Child-protection, SEND;  

 Maintain a record of signed minutes of meetings in school, and ensure copies are sent to relevant 
bodies on request and are published as agreed at meetings;  

 Maintain records of Governing Body correspondence;  

 Ensure copies of statutory policies and other school documents approved by the Governing Body are 
kept in the school and published as agreed, for example, on the website.  
 

5. Personal Development  

 Undertake appropriate and regular training and development to maintain his/her knowledge and 
improve practice;  

 Keep up-to-date with current educational developments and legislation affecting school Governance;  

 Participate in regular performance management.  
 

6. Additional Services  
The Clerk may be asked to undertake the following additional duties: 

 Clerk any statutory appeal committees/panels the Governing Body is required to convene: if the Clerk 
is not contracted to set up and clerk these panels, the Governing Body will have to make an 
alternative arrangement;  

 Assist with the elections of parent and staff Governors;  

 Participate in, and contribute to the training of Governors in areas appropriate to the Clerking role;  

 Maintain a file of relevant Department for Education (DfE), local authority and church authorities (if 
appropriate) guidance documents;  

 Maintain archive materials;  

 Prepare briefing papers for the Governing Body, as necessary;  

 Conduct skills audits and advise on training requirements and the criteria for appointing new 
Governors relevant to vacancies;  

 Perform such other tasks as may be determined by the Governing Body from time to time.  
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Appendix 2:  

 

OFSTED updates 

2a The importance of Science and Modern Foreign Languages in Primary Schools 
 
In his latest commentary, Sir Michael Wilshaw says that the emphasis in recent years on English and 
mathematics at Key Stage 2, while absolutely essential, should not be at the expense of other important 
subjects.  
 
He believes that compulsory subjects like science and modern languages have become the ‘poor 
relations’ of the primary school curriculum. However, these subjects, when taught well, can boost literacy 
and numeracy skills and raise standards in English and mathematics.  
 
Evidence from recent Ofsted inspections and feedback from teachers, parents and pupils have 
highlighted a number of common concerns surrounding the provision of both science and foreign 
languages at Key Stage 2. Sir Michael says that a sharper focus needs to be placed on these subjects to 
make sure that children leaving primary school are better prepared to meet the more rigorous academic 
challenges they will face at secondary school. 
 
Read about the methodology and findings that informed this commentary. 
 
Commentary 
 
Last autumn, in the first of my series of monthly commentaries, I reflected on the strong performance of 
England’s primary schools and the steady rise in the number of pupils achieving well in their national 
curriculum tests at the end of Key Stage 2. I remarked that over 60,000 more 11-year-olds left primary  
school in 2015 with a good command of English and mathematics than just 3 years earlier. I also said 
that these improved test outcomes were supported by Ofsted’s own inspection findings. Our latest 
statistics show that 87% of primary schools were judged as good or outstanding at their most recent 
inspection. 
There is little doubt that the main factor driving this success has been the strong emphasis on improving 
the basic knowledge and skills of primary school pupils in reading, writing and numeracy. However, a 
number of recent studies have suggested that this focus on the so-called ‘3 Rs’ has pushed other  
compulsory subjects, notably modern foreign languages and science, to the margins of the curriculum in 
many primary schools. (See Primary science: is it missing out? –  recommendations for reviving primary 
science and Language trends 2015/16: the state of language learning in primary and secondary schools 
in England.)  
This is a concern because the Government has said that it wants the vast majority of pupils who started 
secondary school last September to take the full suite of English Baccalaureate (EBacc) subjects, 
including science and a foreign language, when they come to sit their GCSE examinations in 2020. This 
drive to raise the academic achievement of our young people is a laudable ambition but undoubtedly a 
very challenging one. 
 
In 2015, less than half of all pupils studied a foreign language at GCSE and, although science is a core 
subject that should be studied by all pupils to age 16, only 74% of pupils took it to GCSE level to qualify  
for the EBacc. It seems clear that if the Government’s ambition is to be met, primary schools will need to 
lay the foundations in these subjects before their pupils move on to study them at secondary school. 
With this in mind, Her Majesty’s Inspectors (HMI) reviewed the quality and breadth of provision in science 
and foreign languages in the primary schools inspected in the last two terms.  
 
Evidence was drawn from 340 routine inspections (234 with a focus on science and 106 with a focus on 
foreign languages). In addition, we took into account the views of hundreds of parents, teachers and 
pupils. 
HMI found that the majority of primary-age pupils enjoy studying science and having the chance to learn 
a foreign language. However, inspectors also found weaknesses in the provision of both subjects. In 
particular, in too many schools they found: 

 

https://www.gov.uk/government/publications/foreign-languages-and-science-provision-in-primary-schools
https://www.gov.uk/government/speeches/hmcis-monthly-commentary-october-2015
https://wellcome.ac.uk/what-we-do/reports
https://wellcome.ac.uk/what-we-do/reports
http://www.educationdevelopmenttrust.com/en-GB/our-research/our-research-library/2016/r-language-trends-2016
http://www.educationdevelopmenttrust.com/en-GB/our-research/our-research-library/2016/r-language-trends-2016
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 A lack of time allocated to the study of science and foreign languages; 

 A lack of teaching expertise, particularly in respect of foreign languages; 

 Poor working arrangements with partner secondary schools that failed to ensure effective transition 
and progression; 

 Lack of time allocated to the study of science and foreign languages. 

 

In around two thirds of the primary schools visited by HMI, pupils spent less than 1 hour per week 
learning a foreign language. Many school leaders and classroom teachers told inspectors that the time 
available to devote to this subject was often seriously constrained and their school was struggling to 
squeeze foreign language lessons into an already tight curriculum. 
Some of the parents we surveyed echoed this view. One commented that: “Due to lessons being 
sporadic, there doesn’t seem to be much content and my son never feels like he is progressing.” Another 
remarked that the study of foreign languages at their child’s primary school “is only given token attention”. 
While the vast majority of schools were spending 4 hours or more each week teaching English and 
mathematics, none devoted a similar time to teaching science, the third core subject on the primary 
curriculum. Around two thirds indicated that they spent between 1 and 2 hours a week on science 
teaching. However, for around a fifth of the schools, less than an hour was given to learning the subject. 
In one case, pupils said that they couldn’t remember the last time they had had a science lesson. 

 

Lack of teaching expertise, particularly in respect of foreign languages 

 

The generation of teachers entering the profession in recent years was not, in the main, required to study 
a foreign language to GCSE. This has resulted in a shortage of language specialists at primary school 
level that can only be addressed through significant investment in the professional development of staff. 
Just under half the teachers who responded to the HMI questionnaire said that they lacked confidence in 
their ability to teach a foreign language to their pupils. 
Some of the schools we inspected employed a peripatetic language teacher to make up for the lack of 
specialist subject knowledge within the staff room, although this type of support was not always available. 
Inspectors found that teachers’ lack of confidence and subject knowledge tended to be less of a problem 
when it came to science than for foreign languages, with the majority of primary teachers having studied 
the subject at least up to GCSE. Nonetheless, HMI found that the quality of science teaching was 
variable and that there was a link between teachers’ subject knowledge and how well pupils were 
developing their scientific skills. 

 
Poor working arrangements with partner secondary schools failed to ensure effective transition and 
progression 

 

As our report Key Stage 3: the wasted years? highlighted last year, transition between key stages 2 and 
3 is too often poorly managed. It found that teaching in the first 3 years of secondary school often fails to 
build on the skills and knowledge pupils have gained at primary level. 
HMI found that this absence of effective cross-phase working was a concern in around half the schools 
inspected in relation to foreign language learning. As a consequence, inspectors were told that when 
children started secondary school, many either repeated what they had learnt at primary school or found 
themselves studying a new language altogether. 

 

One parent commented: 
“My son was taught French at primary age, but changed to Spanish at high school, making the French 
almost a waste of time. The schools are within a mile of one another! I would like local schools to 
communicate better so that the language they have been learning at primary can be continued through to 
high school.” 

 

https://www.gov.uk/government/publications/key-stage-3-the-wasted-years
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For science, inspectors found that in just over half the primary schools inspected, pupils were not well 
prepared for the rigors of key stage 3. Schools must work more effectively together across the phases to 
ensure that pupils move seamlessly from primary to secondary, building on and quickly extending the 
knowledge and understanding of the scientific method necessary to study science successfully. 

 
Not an ‘either/or’ situation 
Inspectors found that the best primary schools are capable of providing effective teaching in science, 
foreign languages and all other subjects, without undermining pupils’ progress in literacy and numeracy. 
It should not be an ‘either/or’ situation. The best primary schools recognise that providing excellent 
teaching in subjects like foreign languages and science promotes good literacy and numeracy skills. This 
complements, rather than detracts from, the focus on English and mathematics. 
In my years of experience as a Headteacher, I often found that good language and science teachers 
were among the best at engaging with children and instilling in them an abiding interest and curiosity in 
the subject. If children are ‘switched off’ by poor, unchallenging lessons, this is likely to have an impact 
on the future take-up of these subjects. We must therefore ensure that primary-age pupils are inspired by 
effective teaching of science and foreign languages, from properly trained and qualified staff, and that the 
pupils’ enquiring minds and natural curiosity are nurtured. 
 
It is fair to say that in recent years, Ofsted’s inspections of primary schools have prioritised the quality of 
provision in English and mathematics. In my view, this has helped to bring about the improved 
performance and standards I referred to at the start of this commentary. 
However, the evidence from this recent investigation has convinced me that we need to put as sharp a 
focus on the other subjects as we do on English and mathematics. As a result, I have reminded 
inspectors that they should always be looking closely at the subjects of the wider primary curriculum, 
including science and foreign languages, as set out in the inspection handbook. 
 
We need to ensure that primary schools are preparing pupils effectively for the more rigorous academic 
challenges that they will now face when they reach secondary school. 

 

Sir Michael Wilshaw HMCI for Ofsted 

 

2b Example of how a Staffordshire school has addressed the above. 

 

Summary of Primary Science Quality Mark process - one school’s way of addressing the issues  

highlighted by Sir Michael Wilshaw- Chief HMI. 

 

Many thanks to Sir John Offley CE VC Primary School Madeley. 

 

The Governing Board (GB) as a whole were involved in the strategic decisions to enable the process to 

be successful and improve the outcomes for pupils. The science link Governor was very supportive of the 

whole process. He invested considerable time in ensuring that the science lead received support to carry  

out the tasks involved in the PSQM. The science lead presented a report to the GB. 

 

Areas explored during the process of PSQM 

 

There is an effective subject leader for Science. (GB) 

There is a clear vision for the teaching and learning of Science. (GB) 

The current school development plan has appropriate targets for Science. (GB) 

There is a shared and demonstrated understanding of the importance and value of science to  

children’s learning (GB) 

The science subject leader knows about science teaching and learning across the school. 

Staff continue to have opportunities for CPD within science that increases their skills, knowledge 

and understanding. (GB) 

There is a range of teaching and learning approaches. (Observed by the GB) 
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There is a range of up-to-date, quality resources specifically for teaching and learning science. ICT  

is used both as a tool and resource for teaching. (GB) 

All pupils are actively engaged in science enquiry; using a variety of enquiry strategies,  

independently making decisions, using evidence to answer their own questions, solving real  

problems, evaluating their work. (First-hand experience by the GB) 

 

The purpose of science assessment is well understood and shared by the members of the school 

community. Assessment approaches are designed to fit those purposes. 

 

Children enjoy their science experiences in school. 

 

There are clear links to other schools and outside agencies/organisations/communities to enrich  

science teaching and learning. 

 

Commentary by C B the Science lead 

 

“As the subject leader for science, I have tried to raise the profile of science throughout the  

school. Through training, staff CPD, book/planning scans, pupil voice, learning walks and staff  

discussions, I feel that science has improved considerably. It was evident that there was not  

enough child led investigations throughout the school and that questioning was not deep enough to  

inspire, excite and enthuse the children enough to want to discover other things. 

 

Due to new resources, course feedback and training, staff are more confident in using open ended  

questions so that the children can initiate investigations and plan ways to find out the answers to  

questions they have asked. 

 

Whole class mind-maps – alongside concept cartoons to excite the children into wanting to  

investigate and probe deeper into an area of science are being used throughout the school and the  

children are becoming used to asking ‘why?’ and ‘what if?’ questions. 

 

Due to the fact that we have two new members of staff, I have supported them through their NQT  

meetings – focussing on science planning, assessment and differentiation. They have observed science  

lessons that more experienced staff have delivered and completed NQT science CPD. 

 

Consistent assessment strategies have also been implemented throughout the school – in line  

with English and maths. 

 

During a whole staff meeting – staff and the SLT discussed and formulated our acrostic principles  

of learning approach. EXPLORATIONS. 

 

After discussion with children – it was clear that in all year groups, the children wanted to use our  

outdoor area more for their learning. This has been addressed and is one of our key principles. 

These are fundamental principles that we follow in all areas of learning, not just science. They are  

displayed in all classrooms and learning areas around the school and our planning, teaching and  

lessons reflect as many of the areas as possible. 

 

One area that is less covered than others is ‘Awe and Wonder’. The science boffins used their assembly  

to inspire and excite the children – but the use of outside agencies is not an option for all scientific topics  

and areas of learning. 

Staff are beginning to use more WOW starters at the beginning of their lessons, alongside video clips  

and concept cartoons. 
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The PSQM process has enabled me to grow and develop as a science leader. Leading science is new 

for me, so this whole process has been a massive learning curve as regards to teaching and learning. I 

now feel confident and am proud of my achievements through this process and the feedback from the 

assessor was brilliant!! 

I look forward to seeing us grow as a school in regards to science and foster a love of learning and 

natural curiosity that feeds any science investigation.” 
 
CB Science Lead from Sir John Offley CE VC Primary School. 
 
2c Message to inspectors from the Ofsted National Director- Sean Harford – June 2016 

 
As we come towards the end of this academic year, I want to reflect on the positive developments since 
last September when we launched our common inspection framework. This is now well established in 
early years, maintained schools and academies, independent schools and further education and skills 
provisions. 
 
Additionally, the new short inspections of good schools and further education and skills providers have 
been well received. 
 
So far this year, Her Majesty’s Inspectors have carried out over 1,200 short inspections of previously 
good schools. Of these short inspections, 36% converted to a full section 5 inspection, more than a 
quarter of which resulted in the school being graded outstanding. We stated last year that we fully 
expected a proportion of schools to remain good when inspectors converted to gather additional 
evidence and this has indeed been the case: over half of the converted short inspections have confirmed 
that the school remained good. 
 
Now that the model of short inspections is well established, we want to pilot the involvement of our 
Ofsted Inspectors (OIs) in leading short inspections as well as section 5 inspections. We will undertake a 
programme in the autumn term to train and deploy OIs with relevant inspection experience as lead 
inspectors. This will provide a wider pool of expertise and more flexibility for the delivery of the 
programme of short inspections. We will evaluate the pilot at the end of the autumn term. 
 
The introduction of short inspections this year has brought with it lots of questions from schools about the 
timing of these inspections. While our intended policy is to carry out short inspections of good schools 
every three years or so, we are still in the transitional phase. As a result, some good schools are between 
three and five years on from their last inspection. Our priority has therefore been to schedule those 
schools closest to the maximum interval for inspections of five years from their previous inspection. Over 
the next academic year or so, the interval will come into line with the overall policy intention. That said, 
schools should bear in mind that the timing of inspections will not, and should not, be predictable. Some 
inspections may be scheduled very close to the three-year anniversary while others may go well into the 
following year before the school is notified. Schools should not be surprised if they haven’t been notified 
at the three-year point. 
 
This final school inspection update of the year contains, among other things, important information for 
inspectors about the primary floor standards and on examination entry and curriculum, especially at key 
stage 4. Please read all of these items carefully. If you need further clarification, please, in the first 
instance, contact the regional business manager or senior HMI in the region.  
 
Finally, I would like to draw your attention to HMCI’s commentary from last month which focused on the 
importance of the wider curriculum, especially the provision for foreign languages and science in primary 
schools. Sir Michael’s commentary can be found at www.gov.uk/government/speeches/hmcis-monthly-
commentary-may-2016. The key point here is that we recognise the great strides made by primary 
schools in English and mathematics in the last few years, on the back of much hard work by teachers 
across the country. However, we must not forget the importance of the broad and balanced curriculum 
and the crucial part that it plays in preparing our children for the next stage of their education and indeed 

https://www.gov.uk/government/speeches/hmcis-monthly-commentary-may-2016
https://www.gov.uk/government/speeches/hmcis-monthly-commentary-may-2016
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for life in general. The subjects of the wider curriculum bring richness to pupils’ learning and so must be 
reflected appropriately in our assessment of the quality of education provided by schools. 
 
 
Pay progression and pupil performance 
 
The March 2016 edition of this update provided information for inspectors on what to consider when 
looking at how the school is monitoring the quality of teaching and learning and how this links to teachers’ 
performance management and the teachers’ standards. 

 
Two of the bullet points provided for inspectors have been updated. Inspectors should follow the 
guidance below in their evaluations. Inspectors should not: 

 Use evidence that Governors are hands-on and getting involved in operational matters within the 
school as demonstrating effective Governance, including, for example, some functions relating to pay 
determination and appeals processes 

 Report in any way that gives the impression that Governors need to be directly involved in the 
performance management of individual teachers. Reports should focus on the impact of the work of 
Governors and trustees in ensuring that appropriate arrangements are in place to ensure that pay 
decisions are properly and fairly linked to performance and the school’s policy, rather than suggesting 
that they should be directly involved in the determination of individual pay decisions. 

 
Inspectors should ensure that they are familiar with the School teachers’ pay and conditions 2015 
document and how it links to the teachers’ standards. Inspectors should also familiarise themselves with 
recent guidance from the Department for Education (DfE) – Implementing your school’s approach to pay. 
 
These documents can be found at:  
www.gov.uk/government/publications/school-teachers-pay-and-conditions-2015 
www.gov.uk/government/publications/reviewing-and-revising-school-teachers-pay. 

 
Examination entry and curriculum  
 
Analysis of the 2015 examination results indicates that some schools may have entered pupils for 
qualifications specifically to improve overall school results, although this may not have been in the best 
interests of the pupils. For example, sometimes, this occurred when large numbers of pupils were 
entered for combinations of qualifications with subject content that overlapped substantially. However, for 
most schools, the pattern and number of entries will reflect the best interests of the pupils and 
specialisms of the school. 
Inspectors should note that high entry for qualifications with overlap will not directly affect the headline 
attainment reported in RAISE for English, mathematics or the science, languages and humanities EBacc 
pillars, because only one of any overlapping qualifications is counted. However, it may affect the broader 
measures 5ACEM, Best 8 average point score, overall value added and, for opt-in schools, Progress 8 
and Attainment 8, in which both may be counted, so these should be considered carefully. 
 
Implications for inspectors 

 

Inspectors should consider the entry policy for current key stage 4 pupils, taking into account whether: 

 The curriculum meets the needs of pupils (bearing in mind any specialism of the school, 
breadth/narrowness and balance, time spent on studying and revising for any large number of 
examinations, and quality of 2015 outcomes for pupils) 

 Leaders have evaluated and adapted the entry policy to improve learning, provision and outcomes for 
pupils 

 Governors have considered leaders’ rationale for, and evaluation of, the entry policy and its value for 
money. 

 
Inspectors should consult three particular tables in the RAISEOnline summary report to inform any 
potential lines of enquiry. They should then explore with the school whether entry patterns have been 
made in the best interests of the pupils. 

https://www.gov.uk/government/publications/school-teachers-pay-and-conditions-2015
https://www.gov.uk/government/publications/school-teachers-pay-and-conditions-2015
https://www.gov.uk/government/publications/school-teachers-pay-and-conditions-2015
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/481927/Implementing_schools_approach_to_pay_advice.pdf
https://www.gov.uk/government/publications/school-teachers-pay-and-conditions-2015
http://www.gov.uk/government/publications/reviewing-and-revising-school-teachers-pay
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Inspectors should look at the table of entries and results by subject (KS4.21). They should: 

 Identify any subjects with a substantially higher percentage of entry than the national figure, taking 
into account any specialism of the school, and the total of all qualifications in a subject area, such as 
information and communication technology (ICT), or in related areas, such as ICT and computer 
science 

 Check for these subjects whether the school has poor or high results in comparison with national 
figures or with other subjects in the school (looking also at the relative performance indicator in table 
KS4.20) 

 Look for large possible double entry in subjects overlapping with English, such as English as a 
second language, shown in the languages section (also checking table KS4.2A for the number of 
pupils in the cohort with first language other than English) and English studies 

 Look for large possible double entry in subjects overlapping with mathematics, such as statistics and 
free standing mathematics qualification 

 
(FSMQ), where the total entry may be masked as only each pupil’s best entry for GCSE and FSMQ is 
shown, and consider the results. 
When considering any high amount of double entry, and its impact on breadth of curriculum and time 
spent on examinations, inspectors may find it helpful to consider also the average number of 
qualifications pupils took, shown in table KS4.2A, bearing in mind that the national figure is 9.2. 

 
Guide to effective pupil premium reviews 

 
The recent education white paper makes clear the commitment to achieving educational excellence 
everywhere, so that all pupils are able to realise their potential irrespective of their background. Pupil 
premium reviews form an important part of the DfE’s aim to encourage a culture where all schools 
regularly review the effectiveness of their pupil premium strategy, drawing on expert support where 
necessary. The purpose of a review is to use an evidence-based approach to assess the effectiveness of 
the school’s pupil premium strategy. 
An updated guide to effective pupil premium reviews was issued on 5 May 2016 by the Teaching Schools 
Council (TSC) and National College for Teaching and Leadership at: tscouncil.org.uk/resources/guide-to-
effective-pupil-premium-reviews. 
 
The guide provides a rigorous and tested framework, which reviewers and commissioning schools can 
use, to make the most of a pupil premium review. The guide sets out a simple, six-step process for a 
review that includes school self- evaluation and the creation of an action plan. It asks reviewers to ensure 
that the needs of all disadvantaged pupils are supported, including the most able and those who are 
adopted from care for whom the school receives enhanced pupil premium funding. The guide also 
reminds schools of the potential benefits of whole-school approaches, which can have a significant 
impact on raising standards for disadvantaged pupils. 
 
From September 2016, as well as publishing the amount of their allocation from the pupil premium grant, 
maintained schools will be required to publish their pupil premium strategy online. It should give details 
about how they intend to spend their allocation to address barriers to learning and the rationale and 
evidence behind the school’s decisions. This is set out in paragraph 9 of Statutory Instrument 2016 451 
at www.legislation.gov.uk/uksi/2016/451/made and summarised at www.gov.uk/guidance/what-
maintained-schools-must-publish-online. Academies and free schools may not be required by their 
funding agreement to publish their pupil premium strategy online, but are encouraged to do so in the 
interests of sharing their practice. 
The guide includes an optional template to support all schools in developing and presenting their pupil 
premium strategy. A selection of completed primary and secondary school examples are at: 
http://tscouncil.org.uk/resources/guide-to- effective-pupil-premium-reviews. 
Guidance on how to commission a pupil premium review and a link to the pupil premium review guide 
can be found at: www.gov.uk/guidance/pupil-premium- reviews. 

 
Implications for inspectors 

 

http://tscouncil.org.uk/resources/guide-to-effective-pupil-premium-reviews/
http://tscouncil.org.uk/resources/guide-to-effective-pupil-premium-reviews/
http://www.legislation.gov.uk/uksi/2016/451/made
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online
http://tscouncil.org.uk/resources/guide-to-effective-pupil-premium-reviews
http://tscouncil.org.uk/resources/guide-to-effective-pupil-premium-reviews
https://www.gov.uk/guidance/pupil-premium-reviews
https://www.gov.uk/guidance/pupil-premium-reviews
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Inspectors should be familiar with the pupil premium review guide, the template and with pupil premium 
publication requirements for maintained schools. They should consider the school’s published pupil 
premium information, its rationale and supporting evidence. They should also consider how effectively 
leaders use the pupil premium to meet the needs and raise the attainment of all groups of disadvantaged 
pupils, including the most able and those adopted from care. Inspectors should note that the 
requirements for what academies must publish will be set out in their funding agreements. 
 
PE and sport funding 

 
The 2016 budget signalled the continued investment in education to equip the next generation for the 
future, tackling childhood obesity and investing in school sport. The primary school PE and sport 
premium is to be doubled from £160 million per year to £320 million per year from September 2017 and 
will continue until at least 2020. 

 
Implications for inspectors  
 
Inspectors should take this into account when making their judgement whether the primary PE and sport 
premium is used effectively. 
 
Governors and DBS checks 

 
The new School Governance (Constitution and Federations) (England) (Amendment) Regulations 2016 
were laid before Parliament on 25 February 2016. Regulations 1 and 2 came into force on the 18 March 
2016 and Regulation 3 comes into force on the 1 September 2016 
 
Regulation 2 amends the School Governance Constitution Regulations 2012 as follows: 

a) By 1 September 2016, all maintained school Governing Bodies to apply for an enhanced criminal 
records certificate for any serving Governor who does not have one; and 

b) From 1 April 2016, all maintained school Governing Bodies to apply for an enhanced criminal records 
certificate for any newly appointed Governor within 21 days of appointment. 

 
Regulation 3 makes the following amendment to the School Governance Federation Regulations 2012: 
a) By 1 September 2016, the number of parent Governors on the Governing Bodies of federations to be 

two. 
 

Full details are provided in the regulations themselves. 
 

Implications for inspectors 

 

Inspectors need to ensure that they are familiar with these amendments to regulations when checking the 
single central register. 
 
English as an additional language 

 
The DfE published ‘School Census 2016 to 2017: guide for schools and Local Authorities’ on 4 May 
2016. During the autumn 2016 census and from spring 2017 annually onwards, it will be a statutory 
requirement for a school to assess all of its pupils for whom English is not their first language against a 
five-point scale of reading, writing and spoken language proficiency. 
The five proficiency stages are:  
1. New to English. 
2. Early acquisition. 
3. Developing competence.  
4. Competent.  
5. Fluent.  

 
The information collected will enable the DfE to identify trends and potential regional areas where there is 
significant increase in new arrivals who are at an early stage of learning English. The data collected will 

http://www.legislation.gov.uk/id/uksi/2016/204
http://www.legislation.gov.uk/id/uksi/2016/204
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inform policy and for the first time provide national statistics on the characteristics of this group. The 
information on proficiency stages will not affect funding levels for schools. 

 
The breakdown into five proficiency stages will enable schools to track different groups of learners who 
speak English as an additional language (EAL) to determine whether all are making similar progress and 
to inform decisions concerning support and provision. 
Although the DfE has issued criteria and guidance for each of these five proficiency stages, there will be 
no single national assessment tool. Furthermore, the outcomes will not be moderated so it will be for a 
school to determine its own assessment arrangements and outcomes. A number of commercial EAL 
assessment tools exist nationally, which are being adapted to fit these five stages. As with other forms of 
national assessment, Ofsted has no preference as to how schools should assess pupils who speak 
English is an additional language. 
 
Further information on ‘Proficiency in English’ can be found in the guide on pages 62–64 at: 
www.gov.uk/government/publications/school-census-2016-to-2017-guide- for-schools-and-las. 
 
Implications for inspectors 

 
The information will enable inspectors to have a clearer overview of the characteristics of the EAL 
population in each school. Currently, RAISEOnline groups together all pupils who speak English as an 
additional language, regardless of proficiency. The proficiency stages will indicate whether there is a 
greater proportion of pupils who are at earlier or more advanced stages of acquiring English. 
Consequently, inspectors can evaluate the impact this may have on outcomes for pupils and whether 
different groups of EAL learners are making similar progress. 
It is not known yet whether the numbers of pupils at each proficiency stage will be published in future 
data. However, schools should have this information available if inspectors require it, for example where 
EAL learners form a significant proportion of the school population or where EAL is an inspection trail. 
 
Reporting on equalities 

 
Ofsted inspections should provide an independent view of how schools promote equality of opportunity 
for all. The school inspection handbook states, at paragraph 138, that inspectors will consider ‘how well 
leaders and Governors promote all forms of equality and foster greater understanding of and respect for 
people of all faiths (and those of no faith), races, genders, ages, disability and sexual orientations (and 
other groups with protected characteristics), through their words, actions and influence within the school 
and more widely in the community. 
Schools must not unlawfully discriminate against pupils, parents or staff with protected characteristics. 
Schools must not discriminate in their admission arrangements, the way in which they deliver education 
and other benefits to pupils, or when excluding pupils. The discrimination provisions for schools and the 
exceptions to them are all set out in the Equality Act 2010. The exceptions include the content of the 
curriculum and collective worship in faith schools and admissions to single-sex schools and schools of a 
religious character. 
 
Implications for inspectors 

 
Inspectors should ensure that they are familiar with the equality duties on schools. Inspectors are 
reminded that, while important, groups such as disadvantaged pupils are not covered by ‘equalities’ 
legislation unless they also share a protected characteristic. When conducting inspections, inspectors 
should consider any equalities or accessibility policies, and other relevant information that schools may 
have published on their website (as referenced in the March 2016 edition of this newsletter). Inspectors 
should also consider the behaviour of pupils at the school, looking at pupils’ behaviour towards each 
other and towards staff, and whether they are free from bullying, harassment and other forms of 
discrimination. Further information and guidance on what the legislation means for schools is set out in 
‘The Equality Act 2010 and schools’, a guidance document published by the Department for Education 
(DfE). This is available at: www.gov.uk/government/publications/equality-act-2010-advice-for-schools. 
 

https://www.gov.uk/government/publications/school-census-2016-to-2017-guide-for-schools-and-las
https://www.gov.uk/government/publications/school-census-2016-to-2017-guide-for-schools-and-las
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
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In addition to the DfE guidance document, the Equality and Human Rights Commission publishes a 
helpful ‘Technical guide to the Equality Act’ for schools that inspectors will find helpful. This is available 
at: www.equalityhumanrights.com/en/publication-download/technical-guidance-schools- england 
 
Voluntary childcare register 

 
We are aware of a number of schools advertising additional provision run by the school that is also 
registered on the General Childcare Register. The Childcare Act 2006 explicitly prohibits any school 
registering provision on the voluntary part of the General Childcare Register. Appropriate action will be 
taken to ensure that schools comply with the law. 
 
Implications for inspectors 

 

If, during an inspection, inspectors are made aware that a school has registered provision on the 
voluntary part of the register, they should seek advice from the relevant regional early years senior 
officer. 
 
Recent publications/announcements relevant to inspections 

 
Inspecting boarding and residential provision in schools: framework and guidance 

 
On 1 April 2016, Ofsted published framework and guidance documents, which detail how Ofsted inspects 
boarding and residential provision in maintained, non- maintained and independent boarding and 
residential special schools 
The documents have been updated for the new inspection year starting 1 April 2016 and include a minor 
clarification to grade descriptors, an amended annex A and reference to the new children’s summary. 
 
Statutory guidance: Schools causing concern 

 
On 24 March 2016 the DfE published the updated Statutory guidance for schools causing concern. The 
guidance explains the local authorities' and regional school’s commissioners' responsibilities relating to 
schools causing concern and applies from 18 April 2016. 
 
Consultation outcome: Intervening in failing, underperforming and coasting schools 
 
On 24 March 2016, the DfE published the outcomes of its consultation on intervention in failing, 
underperforming and coasting schools. It contains a summary of responses received along with the 
Government’s response outlining the next steps. 

 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

https://www.equalityhumanrights.com/en/publication-download/technical-guidance-schools-england
https://www.equalityhumanrights.com/en/publication-download/technical-guidance-schools-england
https://lnks.gd/l/eyJhbGciOiJIUzI1NiJ9.eyJlbWFpbCI6Im1hdXJlZW4uY2Fycm9sbEBvZnN0ZWQuZ292LnVrIiwiYnVsbGV0aW5fbGlua19pZCI6IjEwMSIsInN1YnNjcmliZXJfaWQiOiIxNzM0Njk1NDIiLCJsaW5rX2lkIjoiMzg2MzI2NDQiLCJ1cmkiOiJicDI6ZGlnZXN0IiwidXJsIjoiaHR0cHM6Ly93d3cuZ292LnVrL2dvd
https://www.gov.uk/government/publications/schools-causing-concern--2
https://www.gov.uk/government/publications/schools-causing-concern--2
https://lnks.gd/l/eyJhbGciOiJIUzI1NiJ9.eyJlbWFpbCI6Im1hdXJlZW4uY2Fycm9sbEBvZnN0ZWQuZ292LnVrIiwiYnVsbGV0aW5fbGlua19pZCI6IjEwMSIsInN1YnNjcmliZXJfaWQiOiIxNzM0Njk1NDIiLCJsaW5rX2lkIjoiMzg2MzI1NzQiLCJ1cmkiOiJicDI6ZGlnZXN0IiwidXJsIjoiaHR0cHM6Ly93d3cuZ292LnVrL2dvd
https://lnks.gd/l/eyJhbGciOiJIUzI1NiJ9.eyJlbWFpbCI6Im1hdXJlZW4uY2Fycm9sbEBvZnN0ZWQuZ292LnVrIiwiYnVsbGV0aW5fbGlua19pZCI6IjEwMSIsInN1YnNjcmliZXJfaWQiOiIxNzM0Njk1NDIiLCJsaW5rX2lkIjoiMzg2MzI1NzQiLCJ1cmkiOiJicDI6ZGlnZXN0IiwidXJsIjoiaHR0cHM6Ly93d3cuZ292LnVrL2dvd
https://www.gov.uk/government/consultations/intervening-in-failing-underperforming-and-coasting-schools
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Appendix 3: 

  

Updated Staffordshire Policies  

 
3a  Flexible working POLICY STATEMENT 
 
All employees have the legal right to request flexible working, provided they have worked for the 
employer for at least 26 weeks. 
The Flexible Working legislation gives all employees the opportunity to apply for a temporary or 
permanent change of working pattern, at any stage of their career, and regardless of their personal 
reasons for making the request. Whilst there is no automatic right to work flexibly, this policy provides a 
fair and consistent basis for making applications so that requests should not be refused unless they have 
a clear, detrimental impact on the business. 
The aim of the policy is to help employees achieve a good balance between their work and their lives 
outside work, and to enable the County Council to retain skilled employees. 
 
Please note that, with effect from 1 July 2016, the homeworking policy (HR21) is no longer available and 
employees will not be able to make a formal request to be permanently based from home with financial 
support. 

 
WHO THE POLICY COVERS 
 
This policy applies to all employees, who have worked for the County Council for at least 26 weeks. 
This policy is commended for adoption by governing bodies, for application to all employees employed in 
schools. 

 
POLICY PROVISIONS 
 
There are six main work patterns to choose from, but individuals may also combine different options and 
suggest their own alternatives. By definition, term-time working and job sharing are always coupled with 
reduced hours. 

 

• Reduced hours – working less than a full time schedule with corresponding adjustment 

• to pay and benefits. 

• Term-time working – working annual hours during school or college term times only. 

• Job sharing – two individuals sharing the duties of a full time position with a corresponding 
adjustment to pay and benefits. Job share partners must carry comparable responsibilities if the 
grade of each person is to be maintained. 

• Variable hours/flexitime – selecting different start and finish times, within agreed limits, from the 
standard ones in a service area. 

• Compressed hours – working a full time week in fewer than five days. Employees working this type 
of arrangement must ensure their health and safety is not compromised by working long hours 
without adequate breaks, or by working alone in potentially dangerous situations. 

• Office-based homeworking – where the permanent workplace is a County Council office, although 
the employee may work a fixed part of the week from home. No annual allowance will be made to 
cover costs of a home being used as an occasional work place. 

 
THE CONTRACTUAL OPTIONS 
 
In most cases flexible working arrangements are agreed at the outset as permanent changes. 
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In some cases, however, the individual may want to test an arrangement for a trial period before making 
a long term commitment, or a manager may suggest a trial period where the likely business impacts of a 
proposed working pattern are unclear. 

 
There may be occasions where an individual only needs flexibility for a defined period, in which case a 
temporary fixed term arrangement may be put in place. There are therefore three contractual options: 

• Permanent change to terms and conditions of employment. 

• Fixed period change in working pattern of between one and six months, after which individuals can 
either return to their previous hours/pattern or apply for a permanent flexible working pattern. 

• Trial of a new working pattern of between one and three months, after which the working pattern will 
either end or continue as a permanent contractual change. 
 

MAKING AN APPLICATION 
 
The employee must make a dated request in writing to their manager using the application form on the 
flexible working intranet page. The application must state: 
That it is a formal application to apply for flexible working; a formal application to change their work 
pattern/location; 

• The change applied for; 

• The date on which they want the change to take place; 

• Explain what effect, if any, they think making the change would have for the County; 

• Council and how, in their opinion, this effect might be dealt with; and 

• Whether they have made a previous application and, if so, when. 
 

Having received the employee’s completed application form, the manager will ensure that the employee 
receives an acknowledgement in writing, and then will have 28 calendar days to consider the employee’s 
request. 
 
In considering the request, the manager should meet with the employee to discuss the application in 
more detail. If the employee cannot attend the meeting they should contact their manager immediately 
and give reasons. The meeting will be rearranged. If the employee fails to attend the rearranged meeting 
without good cause the manager will treat the employee’s application as having been withdrawn. 
 
The manager will ensure that the employee is written to and either: 
(a) Inform the employee that their request has been approved and state the contract variation agreed to 

and the date from which it will take effect. At this point the process is complete; or 
(b) Arrange a meeting with the employee to discuss their request. Where an employee wishes to 

withdraw a request after it has been submitted, they may do so, in writing. 
 

THE DECISION 
 
The employee must be told of the decision in writing within 14 calendar days of the meeting. 
If a request is accepted the manager should ensure any necessary changes are made to the employee’s 
payroll record, including the issue of a new statement of employment particulars. 
 
If a trial period is necessary to assess whether the proposed new arrangements would work or not, the 
employee needs to be informed of the decision. The decision must not only state the period of the trial 
but also why the request has not been accepted at this stage. If the employee refuses to accept a trial 
period, they still have a right of appeal. 
 
Sometimes it may be necessary to turn down or postpone a request. Whatever the reason for refusing a 
request, the manager should keep a record of the date, reason and circumstances of the refusal on file 
so that it can be reviewed at a later date. 
 
If the employee’s request is declined, the letter must give reasons for the refusal, set out the appeal 
process and give them a timescale after which a new request can be considered. 
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A request to work flexibly should not be declined unless there is a detrimental business impact and after 
all options of finding a mutually agreed solution have been explored. This includes investigating all 
feasible options other than the working pattern originally proposed. 

 
A decline can only be justified if one or more of the following detrimental business impacts are identified: 

• Additional costs which are excessive; 

• Detrimental effect on ability to meet customer demand; 

• Inability to reorganise work amongst existing staff; 

• Inability to recruit additional staff; 

• Detrimental impact on quality of work produced or individual’s normal performance standards; 

• Planned structural changes that have already been announced; 

• A request for homeworking that will result in excessive additional cost or infringes on other regulatory 
obligations, e.g. data protection. 

 
Extension of Time 
 
There may be occasions when it is necessary to seek to extend the time limit for any part of the process. 
Managers must obtain the agreement of the employee to any such extension by completing Form F - 
Extension of Time Limit. 
 
OTHER CONSIDERATIONS 
 

 The employee must be aware that any change in contract ie reduction in hours, reallocation of duties, 
etc. as a result of a successful application could impact upon pension. The employee should contact 
the Pensions team for employees in the Local Government Scheme, or the Teacher Pensions team 
for employees in the Teachers’ Pension Scheme for further information and advice. 

 The manager, in conjunction with the individual, should discuss the management of health and safety 
when agreeing flexible/homeworking arrangements and document how any hazards identified are to 
be controlled within a risk assessment. 

 
APPEALS 
 
If, having spoken to their manager, an employee disagrees with their flexible working application being 
declined; they should firstly discuss their concerns with their manager. 
 
There may be other options that could be considered that would meet both the employee’s and the 
business’ needs. 
 
If the employee feels they have not been treated fairly, they can appeal to the next level of management 
in their team, by completing a Flexible Working Appeal Form, which can be downloaded from the Flexible 
Working intranet page. 
 
Once completed, and within 7 calendar days after being notified in writing of the decline of the request, 
the employee should send the form to their manager, who will then forward it to the person hearing the 
appeal. 
 
A meeting to discuss the appeal must be held within 14 calendar days of the form being submitted. 

 
Individuals may arrange to be accompanied to the appeal meeting by a trade union representative or 
work colleague. The individual’s chosen companion may confer and contribute to the meeting, but may 
not answer questions on the individual’s behalf. 
 
The outcome of the appeal must be notified to the individual in writing within 14 calendar days of the 
meeting taking place. This decision is final. 
 
ROLES AND RESPONSIBILITIES 
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Employee’s responsibilities 
 

 To complete their application form as comprehensively and thoroughly as possible, anticipating any 
potential problems and suggesting solutions where possible. to their manager. 

 To approach the discussions about their application in a creative and flexible way, seeking to achieve 
an outcome that is a win-win for themselves and the County Council. 

 To be willing to explore all possible alternatives if the first preference working pattern is not feasible. 

 To base discussions purely on the business impact of the proposal, not on the personal reasons for 
making a request. 

 To respond constructively to manager requests to discuss changing a current flexible working pattern 
which is no longer working for the business. 

 To contact their Pensions team for further information and advice. 
 
Manager’s responsibilities 

 

 To create an environment where employees can access the flexible working policy when they want 
to, are comfortable making requests, and know that any application will receive fair consideration. 

 To receive applications for flexible working positively. 

 To take each application on its own merits and keep an open mind about work patterns that could 
operate in their team. 

 To approach the discussions about their application in a creative and flexible way, seeking to achieve 
an outcome that is a win-win for the individual and the County Council. 

 To objectively review all relevant information in deciding on an application, exploring all options, and 
acting in accordance with the timescales set out in the policy. 

 To ensure that any declines are in line with the policy, explained to the employee and fully 
documented. 

 To receive appeals against flexible working request declines constructively, acting in accordance with 
the timescales set out in the policy, taking a fresh look at the application from an independent 
perspective. To focus on finding a positive outcome for both sides, where possible. 

 To handle constructively and sensitively the need to discuss with an employee a current flexible 
working pattern which is no longer working for the business, striving to reach a mutually acceptable 
solution. 

 
STANDARD DOCUMENTS 
 
Form A - Flexible Working Application. 
Form B - Flexible Working Application Outcome (including Trial Periods). 
Form C - Flexible Working Application Rejection. 
Form D - Flexible Working Appeal. 
Form E - Flexible Working Appeal Reply (including Trial Periods). 
Form F - Flexible Working Extension of Time Limit. 

 
CROSS REFERENCES 

 Flexitime policy. 

 Flexible retirement. 
 

DOCUMENT AND VERSION CONTROL 
 
Version Author Implementation date 
 
Revision Detail 
02 Strategic HR July 2004 Initial Release 
03 Tracey Beardmore, 
Strategic HR 
July 2016 To reflect changes in practices/government guidance 
To remove the formal homeworking policy (applied to core council employees only) 
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3b Time off for compassionate leave, emergencies, work break and public duties 

 
POLICY STATEMENT 

 
UK legislation gives employees the statutory right to take reasonable unpaid leave to deal with 
dependant-related emergencies and also for certain public duties. 
 
Staffordshire County Council (“the County Council”), otherwise known as the employer recognises its 
statutory duties and this policy provides a framework for managers to ensure consistency when dealing 
with an employee’s request for time off. 
 
This policy, which goes beyond the basic rights by allowing for paid, as well as unpaid, leave depending 
on the situation, covers time off for compassionate leave, emergency leave, public duties and work 
breaks. 
 
The ‘appropriate level of authority’ should be determined according to the employer’s decision making 
structure. 

 
WHO THE POLICY COVERS 
 
This policy applies to all employees, regardless of length of service and employment status, e.g. fixed 
term, permanent, temporary (unless otherwise specifically stated), but does not form part of the contract 
of employment and can be varied from time to time and in full consultation with the recognised trade 
unions. The procedure does not apply once an employee has left the employment of the County Council. 
 
The policy is commended for adoption by governing bodies for application to all employees employed in 
schools. 
 
POLICY PRINCIPLES 
 
Compassionate and emergency leave is intended for urgent or serious situations that employees are 
unable to plan for. Holiday entitlement or other types of leave should be used where employees need 
time off work for commitments that can be planned ahead. 
 
As emergency leave is in place to cover unplanned events, the absence will begin as soon as the 
employee needs it. Where compassionate leave has been agreed the absence should begin as soon as 
the employee needs it. 

 
There is no limit as to how many times an employee can take emergency time off for dependants and an 
employee is allowed to take a reasonable amount of time off to deal with the emergency. There are no 
set limits as it depends on the facts of each situation. 
 
The following definitions apply: 

 Dependants cover partner (including same sex partner), husband, wife, civil partner, child, parent or 
grandparent, step-parent or parent-in-law, sibling or elderly relative. They can also be another person 
who lives in the same household or someone who reasonably relies on the employee for assistance 
in the event of serious illness or injury. Dependants do not normally include individuals who live in the 
same household but under a commercial arrangement such as a tenant, boarder, lodger or 
employee. 

 Family covers the employee’s wider family such as cousins, aunts, uncles or a partner (including 
same sex partner) who no longer lives in the same household. 

 With regards to time off for public duties, the County Council encourages and supports contribution 
to the wider community and society. Making a contribution to the community also provides 
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opportunities for personal development, enables an interchange of ideas, supports the County 
Council’s values and enriches the community and society in which we live. 

 
 

POLICY PROVISIONS 
 
COMPASSIONATE LEAVE (PAID) 

 
Compassionate leave may be granted in certain circumstances of urgent domestic distress. 
An employee can request to take up to five days paid absence (pro-rated for part time employees) where 
a dependant (as defined above) dies, is seriously injured or unexpectedly falls seriously ill. 
 
Any time off includes time to organise and attend funerals. 
 
The entitlement (full or pro-rated days) can be taken as single days as circumstances dictate. 
 
Time off may also be granted for attendance at funerals of people other than dependants (for example 
work colleagues). 

 
TIME OFF FOR EMERGENCIES (UNPAID) 
 
An employee might find that they have to deal with an emergency concerning a dependant for which they 
need to be absent from work but for which paid leave is not available under any of the County Council's 
schemes. The County Council will grant a reasonable amount of unpaid leave to deal with these 
emergencies. 
 
In order to ensure that fairness prevails the following circumstances are given as a guide as to when an 
employee may take time off (this list is not exhaustive and the manager will need to consider each 
situation individually): 

 An employee is required to make care arrangements when a dependant falls ill, is injured or is 
assaulted. 

 A dependant goes into labour unexpectedly and relies on the employee to take them to hospital. 

 An employee is required to deal with an unexpected disruption, termination or breakdown of care 
arrangements for a dependant. 

 An employee’s elderly neighbour becomes critically ill and the employee is closest at hand to ensure 
the neighbour receives emergency treatment. 

 An employee’s child is too ill to attend nursery or school and alternative childcare arrangements 
cannot be made until the next day. 

 
Asking for leave 
 
In an emergency or compassionate situation, communication with an employee’s line manager is an 
important consideration. It is recognised that, in an emergency situation, it may not be possible for an 
employee to speak to their line manager before they leave work.  
 
However, the employee should speak to their line manager as soon as they can. They should explain the 
circumstances, if possible indicating the length of time they are likely to need to cover the immediate 
situation. There is no requirement to provide written notification or written proof. 

 
Other considerations 
 
There may be occasions where the need for time off is likely to continue beyond the entitled absence 
provided for by this policy (for example where a dependant has a longer term hospitalisation). 
 
In these circumstances careful consideration should be given to other provisions available to assist 
employees such as annual leave, flexitime, unpaid leave or work breaks. 
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Roles and responsibilities 
 
It is the responsibility of employees to discuss with their manager the circumstances surrounding the 
need to take time off as compassionate or emergency leave. 
 
It is the responsibility of managers to support and listen to employees when the initial emergency occurs, 
grant any request for time off where an employee is eligible, and then talk to them about any continued 
impacts. 
 
WORKBREAK 

 
The workbreak scheme provides employees with the opportunity to take a planned period of time off work 
to concentrate on alternative personal priorities. The primary purpose is to offer employees the flexibility 
to more easily combine family commitments with work, but this also extends to other personal 
commitments such as travel, recovery from a long term illness or voluntary work. 
 
It should be noted that there is no contractual right to take a workbreak and each individual request will 
be considered on a case-by-case basis by the manager. 

 
Eligibility 
 
The provisions within this policy may apply to permanent employees currently at work* with a minimum of 
two years’ continuous satisfactory service with the employer regardless of grade or occupation and 
subject to agreement from your manager. 
 (* the provisions of this policy also apply to those currently on maternity, adoption, paternity or parental 
leave). 
 
Satisfactory service will be defined as service where: 

 There is no current (i.e. unspent) disciplinary action/sanction against the employee and/or; 

 There is no current formal action against the employee under the Performance Improvement or 
Managing Attendance at Work policies. 

 
It is unlikely that a second application would be considered within 5 years of a previous work break 
having commenced. 
These provisions are not applicable to colleagues on temporary contracts. 
 
Administering the Workbreak 
 
The work break will last for a minimum of three calendar months and a maximum of one calendar year 
and will effectively be a period of unpaid leave. There is no requirement for the employee to resign from 
their position unless they subsequently decide not to return at the end of their work break. 
 
Where circumstances permit, the employee’s position may be filled on a temporary basis until such time 
as the work break comes to an end. 

 
At the end of the work break period, the employee does not have an automatic right of return to the role 
they occupied prior to taking the work break. If the substantive post is no longer available, the employer 
will make best endeavours to find a suitable alternative role. If this is not possible, normal redeployment 
and consultation arrangements will be adhered to. 
 
When deciding whether to agree to a work break, the manager must consider the feasibility of recruiting a 
suitable individual to fill the post on a temporary basis whilst the work break is in progress. 
 
During the work break the employee has a responsibility to keep their professional skills and knowledge 
up to date. 
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In addition, an agreement may be made between both the employer and employee as part of the work 
break arrangement (where feasible), for the employee to work up to 10 days paid work for the employer, 
in order to help the individual to maintain their skills. The 10 days paid work will be casual / supply work 
paid at the point on the pay scale applicable at the beginning of the work break. The 10 days paid work 
will allow contact between the employee and their manager to be maintained and to help to maintain up-
to-date skills. The employee may, from time to time, be invited to join in with relevant training events. 
Payment applicable for days worked will be paid at the end of the work break period. Payment will be 
paid for actual hours worked. The employer has no automatic right to require the employee to carry out 
any work and the employee has no automatic right to undertake any work during the workbreak. 
 
Maternity Leave and Work break 

 
Where a work break follows maternity leave, the manager must ensure that the work break commences 
towards the end of the maternity leave and after the period of paid leave. This will ensure that the 
employee’s benefits are protected. An employee ending her maternity leave who enters into a work break 
agreement has clearly indicated her intention of returning to work. As such the contractual part of 
maternity pay (i.e. the period at half pay) can either be paid as soon as statutory pay expires or held in 
abeyance until the employee returns to work following the work break. 
 
If an employee fails to return to work at the end of the work break, the employer will take steps to recover 
the occupational part of maternity pay where it was paid. 
 
Where an employee has received financial assistance for post entry training prior to commencing the 
work break, repayment will only be required if the employee fails to return to work at the end of the work 
break. 

 
Ending the Work break 
 
Once the employee has been absent for the agreed period of the work break they should return to work 
on the agreed date but should contact their manager at least one month beforehand to confirm their 
intention to return on the agreed date and make arrangements for any necessary induction process or 
refresher training on return. If an employee is unable to return on the agreed date due to sickness or 
other absence, they must carry out the relevant absence reporting procedure. 
 
If the employee does not intend to return to work following the work break they should inform their 
manager of this and tender their resignation from their post giving the appropriate notice period as 
specified in the individual’s contract of employment. The termination date should coincide with the 
planned termination date of the work break agreement. Note: as the employee is voluntarily on unpaid 
leave at this time there is no entitlement for payment for the duration of the notice period. 
 
An employee can terminate the work break agreement and return to work during the work break if their 
circumstances change and they feel that they are no longer able to comply with the terms of the work 
break. In this situation the employee should inform their manager in writing giving one month’s notice that 
they wish to terminate the work break arrangement and return to work. 
 
An employee wishing to return from a work break should give at least one month’s notice of their 
intention to return regardless of whether they are returning early. (NB: Anyone filling the position on a 
temporary basis will also require a month’s notice of termination of the temporary contract.) 
 
When the employee returns to work from a work break the manager should inform the Shared Service 
Centre of their return. 
 
How to Apply 

 
If an individual wishes to take a work break they will be required to discuss this initially with their manager 
on an informal basis, then submit an application. 
 



 
 

- 50 - 

In considering whether to agree to a work break, the relevant manager should take account of the 
individual’s eligibility and the likelihood of being able to recruit a replacement to cover for the duration of 
the work break. 
 
If a decision is made that the work break can be accommodated, a work break agreement should be 
prepared outlining the roles and obligations of each party to the agreement. 
 
The work break agreement should be completed by the manager and the employee and signed by both 
parties. The agreement should be sent to Shared Service along with the variation form. 
 
Other considerations 
 
For employees who are essential car users or who have a lease car, taking time off on a work break may 
reduce their business mileage and so could affect the terms of their car agreement.  
 
These employees should speak to the Car Leasing Manager (Fleet Management) to understand what 
impact it will have. 
 
Taking time off on a work break will have an impact on an employee’s occupational pension entitlements. 
Employees should seek advice from their relevant Pensions team before a work break agreement is 
entered into. 

 
TIME OFF FOR PUBLIC DUTIES 
 
This covers time off for: 

 Public duties. 

 Courts – justice of the peace (JP), jury service, witness. 

 Reserve forces and peace-time emergencies. 

 Elections. 

 Representative sport. 
 

The County Council allows employees to take time off for the public duties detailed within this policy 
document in accordance with the guidelines given. 
 
Where an allowance is claimable for loss of earnings, employees should claim and pay the allowance to 
the County Council. All absences will be subject to service needs and must be agreed in advance by the 
employee’s manager. 
 
Amount of time off for public duties 

 
1. Justice of the peace (JP) or member of a local authority: 

 

 Up to 18 days or 36 half days paid leave – which may be calculated on an hourly basis, subject to 
the total number of hours taken not exceeding the hourly equivalent of 18 days; 

and 

 Up to 35 days or 70 half days without pay, which must be taken as full or half days, i.e. may not 
be calculated on an hourly basis. 

 
2. For other public duties listed in the Employment Rights Act 1996 which do not include duties as a JP 

or member of a local authority: 
 

 9 full days or 18 half days with pay which may be calculated on an hourly basis, subject to the 
total number of hours taken not exceeding the hourly equivalent of 9 days; 

and 

 9 full days or 18 half days without pay, which must be taken as full or half days i.e. may not be 
calculated on an hourly basis. 
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Those employees who are eligible to claim under both of the above schemes may only claim up to 208 
hours in total. 

or 
 

3. For other public activities listed below, recognised by the County Council but not specified in the 
legislation, up to 35 full days or 70 half days with pay can be given. Agreed leave should be taken on 
a full day or half day basis, i.e. may not be calculated on an hourly basis. 

 

 Member of a non-political organisation on a list approved by the County Council, whose principal 
objectives include the improvement of the standards of local government services but whose 
objects do not include the remuneration, status, conditions of service or conditions of employment 
of employees. 

 Member of a committee or panel or similar body appointed by a Minister or local authority 
association. 

 Co-opted member of a committee or sub-committee of a local authority (as defined in the Local 
Government Act 1972). 

 A Lady Mayoress or Escort of the Chair of a district council. 

 Examiner for a university, college or other examining board or body. * 

 Occasional lecturer on subjects appertaining to the local Government service. * 
 

* Examiners and lecturers are allowed to keep any fees received from the appropriate bodies in respect  
  of these duties. 

 
Public duties – Schools 
 
The County Council’s scheme for time off for public duties is a collective agreement and applies to all 
employees in schools. Approval of time off, arrangements for cover and monitoring are matters for the 
Governing Body. Cover for any time off granted will be paid from the school’s allocated budget. 
 
Governors should inform the shared service centre whenever a school employee is granted time off 
without pay under this policy. 
 
How to apply 

 
An employee should complete the Time Off for Public Duties application form; this should be submitted 
annually to the manager. 
 
JURY SERVICE 
 
Where an employee receives a summons to serve on a jury, they should report that fact immediately to 
their manager. Leave of absence will be granted unless an exemption is secured. Although not obliged 
under law, paid leave of absence will be granted to employees undertaking jury and other public service. 
 
When summoned for jury service, an employee will receive a form called “Certificate of Loss of Earnings 
or Benefit” from HMCS. The employee and the manager should complete the relevant parts of the form, 
and then send it to Shared Service along with the Notification of Jury Service. 
 
The employee must use this to claim their loss of earnings from the Court and hand it to Court officials on 
the first day of attendance for Jury Service. 
 
On completion of jury service, the employee will receive a payment from HMCS for the total amount of 
earnings allowed by law. It should be noted that the ‘loss’ of earnings paid by HMCS will not usually 
amount to the employee’s normal earnings. The employee will also receive a certificate of attendance 
and an ‘Advice Slip’ explaining how the payment has been calculated. 
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The employee should send the ‘Advice Slip’ to shared services who will then make arrangements for the 
‘loss of earnings payment’ to be reclaimed by the employer. The employee will keep any travelling and 
subsistence expenses they have claimed from the court. 
 
 
 
WITNESSES 
 
Employees called to be witnesses, defendants, or plaintiffs on behalf of the County Council will be 
granted paid leave to attend court. 

 
However, time off with pay will not be granted in respect of cases personal to the employee, but 
managers should facilitate availability to attend court. This should be on an unpaid basis. 
 
Returning to the workplace 
 
If an employee attends court for jury service or as a witness but they are not required for a particular day, 
they should return to the workplace on that day. If they do not return to work, this will be considered as 
unauthorised absence and the employee will not be paid for this time. 
 
RESERVE FORCES 
 
Mobilisation 

 
Members of reserved forces will be released to meet government requirements and on return will be 
entitled to return to the job in which they were employed, unless that is not practicable, in which case 
they have the right to return to a job that is both suitable and appropriate.  
Requests for time off to volunteer where there is no compulsory mobilisation will be considered on a 
case-by-case basis. 
Specific advice should be sought from Shared Service on an individual basis. 
 
Training 
 
Volunteer Reservists may be required to undertake training for up to 16 days per annum. This is usually 
undertaken on Saturdays and Sundays. The onus is on the employee to arrange for training to be 
undertaken in off-duty time. Where this is not possible, paid leave may be granted for mutually 
acceptable dates for this absence. 
 
Annual camp 
 
Employees in the Territorial Army and Volunteer Reserve who are required to attend annual camp are 
allowed the two weeks as additional leave with pay. 
 
Peace – Time Emergencies 
 
Employees who are called upon to assist at a peace–time emergency under emergency planning 
schemes (e.g. scientific advisers, members of Red Cross or St. John Ambulance) will be granted leave of 
absence with pay for such duty. 
 
POLITICAL ELECTIONS 

 
Elections / National Political Referendum - assisting at the poll/count 
 
Employees may be granted paid leave to assist in the poll or the count at elections or for a national 
political referendum. All absences of this nature are subject to service needs and must be agreed in 
advance with the employee’s manager. For anyone currently in a post classed as Politically Restricted, 
reference should be made to the guidance regarding Politically Restricted Posts in the Local Government 
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and Housing Act 1989 as updated by the Local Democracy, Economic Development and Construction 
Act 2009. 
 
 
 
 
Candidates – local elections 
 
One day’s leave of absence without pay (the polling day) will be granted to an employee who contests a 
local election. 
 
Candidates – Parliamentary and European elections 
 
Employees who stand as candidates at a General Election or a European Election will be granted leave 
of absence without pay for the period from nomination day to polling day inclusive. 

 
Parliamentary Agents 
 
Leave of absence without pay from nomination day to polling day inclusive will be granted to employees 
acting as Parliamentary Agents. 
 
Party Political Conferences 
 
Leave of absence is not granted to employees to enable them to attend party political conferences. 
 
REPRESENTATIVE SPORT 
 
SLT members / School Governing Bodies have discretion to grant leave with or without pay to employees 
who are selected to represent their county or country in representative sport. If it is a “professional” sport, 
leave will be without pay. 
 
Roles and responsibilities 
 
Employees are responsible for: 

 Ensuring that public duties undertaken do not conflict with the work of, nor draw into question, their 
loyalty to the County Council; and 

 Submitting applications for time off in the prescribed manner, and for claiming loss of earnings 
allowances wherever possible. 

 
Managers are responsible for: 

 Considering applications for time off for public duties in accordance with service and legal 
requirements and within the policies set by the employer; and 

 Completing the relevant payroll form, and submitting this to Shared Service for processing. 
 

CROSS REFERENCES 
 
This policy should be read in conjunction with the following policies: 
 

 Annual Leave. 

 Flexitime. 
 
The above list is not exhaustive and you are reminded to refer to the HR Policy website on 
Staffordshire County Council’s intranet or the Schools Learning Network for copies of all current HR 
Policies. 
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Appendix 4: 

Children who are missing Education due to Health/Medical Needs  

Protocol and Good Practice Guidance  

 
This document sets out the protocol and good practice guidance for schools (including academies, trust 
and foundation schools) to support decision making in relation to children not able to attend school due to 
health needs.  
 
If there are any concerns or queries – either general or related to individual cases – please contact the 
Local Support Team who will be happy to advise. 

 
http://www.intra.staffordshire.gov.uk/services/Families-and 
Communities/familiesfirst/Documents/teamcontactdetails.aspx 

 
Authors: Julie Stevenson, County Improvement Manager SEND & Inclusion 
julie.stevenson@staffordshire.gov.uk 
Karl Hobson, County Manager Targeted services 
karl.hobson@staffordshire.gov.uk  
 
Last Updated: June 2016 
Date of Review:  September 2018 
 
Intranet:  http://education.staffordshire.gov.uk/Pupil-Support/SEN-and-Vulnerable-Children/Policies-and-
Guidance.aspx 
 
Staffordshire Cares Local Offer:  http://www.staffordshirecares.info/pages/my-disability/children-
additional-needs/send-reforms/Local-offer/Educational-Offer.aspx 
 
Email: sendtippingst@staffordshire.gov.uk   
            
                    

 
 
 
 
 
 
 
 
 
 
  

http://www.intra.staffordshire.gov.uk/services/Families-and%20Communities/familiesfirst/Documents/teamcontactdetails.aspx
http://www.intra.staffordshire.gov.uk/services/Families-and%20Communities/familiesfirst/Documents/teamcontactdetails.aspx
mailto:julie.stevenson@staffordshire.gov.uk
mailto:karl.hobson@staffordshire.gov.uk
http://education.staffordshire.gov.uk/Pupil-Support/SEN-and-Vulnerable-Children/Policies-and-Guidance.aspx
http://education.staffordshire.gov.uk/Pupil-Support/SEN-and-Vulnerable-Children/Policies-and-Guidance.aspx
http://www.staffordshirecares.info/pages/my-disability/children-additional-needs/send-reforms/Local-offer/Educational-Offer.aspx
http://www.staffordshirecares.info/pages/my-disability/children-additional-needs/send-reforms/Local-offer/Educational-Offer.aspx
mailto:Email:%20sendtippingst@staffordshire.gov.uk
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Protocol for Children who are missing Education due to health/medical needs  
 
Roles and Responsibilities 

 
1. Section 100 of the Children and Families Act 2014 places a duty on Governing Bodies of maintained 

schools, proprietors of academies and management committees of PRUs to make arrangements for 
supporting pupils at their school with medical conditions.  

 
2. In meeting the duty, the Governing Body, proprietor or management committee must have regard to 

guidance issued by the Secretary of State under this section. Section 100 came into force on 1 
September 2014. 

 
3. The Governing Body should ensure that the school’s policy clearly identifies the roles and 

responsibilities of all those involved in the arrangements they make to support pupils at school with 
medical conditions. 

 
4. Key points: 

a. Pupils at school with medical conditions should be properly supported so that they have full 
access to education, including school trips and physical education.  

b. Governing Bodies must ensure that arrangements are in place in schools to support pupils at 
school with medical conditions.  

c. Governing Bodies should ensure that school leaders consult health and social care professionals, 
pupils and parents to ensure that the needs of children with medical conditions are effectively 
supported. 

 
5. This protocol should be read in conjunction with the following document: Ensuring a good education 

for children who cannot attend school because of health needs, statutory guidance for local 
authorities, published in January 2013.  https://www.gov.uk/government/publications/education-for-
children-with-health-needs-who-cannot-attend-school 

 
6. Local authorities are responsible for arranging suitable full-time education otherwise than at school for 

children who cannot attend school because of illness or other reasons and who therefore would not 
receive suitable education without such provision. This applies whether or not the child is on the roll 
of a school and whatever the type of school they attend. It applies to children who are pupils in 
academies, free schools, special schools and independent schools as well as those in maintained 
schools. 

 
7. The law does not define full-time education but children with health needs should have provision 

which is equivalent to the education they would receive in school. If they receive one-to-one tuition, 
for example, the hours of face-to-face provision could be fewer as the provision is more concentrated. 

 
8. Where full-time education would not be in the best interests of a particular child because of reasons 

relating to their physical or mental health, LAs should provide part-time education on a basis they 
consider to be in the child's best interests. Full and part-time education should still aim to achieve 
good academic attainment particularly in English, Maths and Science. 

 
9. Local authorities must: 

a. Arrange suitable full-time education (or as much education as the child’s health condition allows) 
for children of compulsory school age who, because of illness, would otherwise not receive 
suitable education. 

 
 
 
 
 
 
 

https://www.gov.uk/government/publications/education-for-children-with-health-needs-who-cannot-attend-school
https://www.gov.uk/government/publications/education-for-children-with-health-needs-who-cannot-attend-school
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10. Local authorities should: 
a. Provide such education as soon as it is clear that the child will be away from school for 15 days or 

more, whether consecutive or cumulative1. They should liaise with appropriate medical 
professionals2 to ensure minimal delay in arranging appropriate provision3 for the child. 

b. Ensure that the education children receive is of good quality, as defined in the DfE’s statutory 
guidance Alternative Provision (2013)4, allows them to take appropriate qualifications, prevents 
them from slipping behind their peers in school and allows them to reintegrate successfully back 
into school as soon as possible. 

c. Address the needs of individual children in arranging provision. ‘Hard and fast’ rules are 
inappropriate: they may limit the offer of education to children with a given condition and prevent 
their access to the right level of educational support which they are well enough to receive. Strict 
rules that limit the offer of education a child receives may also breach statutory requirements. 

 
11. Local authorities should not: 

a. Withhold or reduce the provision, or type of provision, for a child because of how much it will cost 
(meeting the child’s needs and providing a good education must be the determining factors). 

b. Have policies based upon the percentage of time a child is able to attend school rather than 
whether the child is receiving a suitable education during that attendance. 

c. Have lists of health conditions which dictate whether or not they will arrange education for children 
or inflexible policies which result in children going without suitable full-time education (or as much 
education as their health condition allows them to participate in). 
 

Primary and Secondary Aged Pupils 
 

12. The PRU Headteachers can support and facilitate schools by providing specialist knowledge and 
understanding of how a school can support and maintain the learners’ pathways in education.   

 
13. The school leads the process however a PRU on request can contribute to this process through: 

a. Attendance at meetings between professionals, students and parents/carers. 
b. Supporting the Leadership Teams of the schools as they then undertake future meetings, inter link 

with external professionals etc. 
c. Researching and gathering relevant information, suitable interventions and learning pathways for 

the school to deliver and the student to access. 
d. Supporting any transition from one setting to another setting; the increase in learning opportunities 

and hours; and moving forward with a clear Individual Learning Plan. 
e. Participating and reviewing the progress on a regular basis with clearly defined outcomes and 

new expectations of future action planning with a clear strategic overview. 
 

14. We recommend that schools initiate an Early Help Assessment5 (EHA).  The outcome of the EHA 
may require support and advice from Local Support Teams and Health professionals.  This in turn will 
then inform an accurate and agreed personalised care plan6.  Support may be offered by the School 
Nurse, PDSS, GP, CAMHS or another medical professional.  Please be mindful that parental consent 
and knowledge is vital and that the views of the young person should also be taken into account. 

 
15. Both the school and the local authority must consider what reasonable adjustments need to be made 

in order to ensure that CYP are not disadvantaged in their access to education, as well as ensuring 
that they are not directly or indirectly discriminated against.   Some children with medical conditions 
may be considered to be disabled under the definition set out in the Equality Act 2010.  Where this is 
the case governing bodies and management committees must comply with their duties under that 

                                              

1 Over the course of one academic year and is attributable to one illness or condition 
2 Medical professionals include – School nurses, GP, consultant, CAHMS, PDSS,  
3 Full time or as full-time as the CYP’s condition allows and suitable for their age ability, aptitude and any SEND they may have 

4 https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/268940/alternative_provision_statutory_guidance_pdf_version.pdf  

5 http://www.intra.staffordshire.gov.uk/services/Families-and-Communities/familiesfirst/Documents/familiesfirstservicedocuments.aspx 
6 http://www.intra.staffordshire.gov.uk/services/Families-and-Communities/familiesfirst/partnership-and-

development/servicedevelopment/goodpractice/Independent-Reviewing-Officers.aspx 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/268940/alternative_provision_statutory_guidance_pdf_version.pdf
http://www.intra.staffordshire.gov.uk/services/Families-and-Communities/familiesfirst/Documents/familiesfirstservicedocuments.aspx
http://www.intra.staffordshire.gov.uk/services/Families-and-Communities/familiesfirst/partnership-and-development/servicedevelopment/goodpractice/Independent-Reviewing-Officers.aspx
http://www.intra.staffordshire.gov.uk/services/Families-and-Communities/familiesfirst/partnership-and-development/servicedevelopment/goodpractice/Independent-Reviewing-Officers.aspx
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Act. Therefore, although the CYP’s needs may principally be medical, they may have special 
educational needs as well, because the medical issues mean that their ability to access education 
has been profoundly affected.  This may be to the extent that, despite their intellectual abilities, they 
are unable to access education at the same rate as before and therefore need to realistically take a 
lot longer to complete courses of study, and that may require an EHCP7. The EHCP will ensure that 
this support is protected for them and they remain able to access their education provision.   

 
16. LAs are mindful of CYP with medical conditions which mean they cannot attend schools for periods of 

time and therefore impact upon a school’s published national attendance figures.  However, schools 
could in parallel present attendance figures which are calculated excluding CYP with medical 
conditions and then present case studies to Governing Bodies, management committees or Ofsted in 
support.   

 
17. Schools and academies may refer a primary or secondary aged pupil to their District Inclusion 

Partnership [DIP] where additional support is required e.g. financial support over and above the 
pupil’s age weighted pupil unit (AWPU) and if relevant the notional SEND budget. 

 
18. Staffordshire County Council Commissions Entrust to support the eight DIPs in administering funds 

directly allocated to meet CYP needs.  With the support of the pupil’s schools’ pastoral provision and 
local agencies, the pupil can be expected to attend school on a more regular basis, remaining on the 
roll of the pupil’s school.  If provision for education is deemed appropriate at home, there would need 
to be a clear phased reintegration plan of when the pupil is able to transition back to full time 
education within their school.   

 
19. When a pupil is on a reduced timetable with a reintegration plan in place, periods in which the pupil is 

receiving approved supervised education can be marked on the register with the code “B”.  All other 
periods of absence should be marked either with the “I” or “C” code. 

 
20. The guidance states that under the Education (Pupil Registration) (England) Regulations 2006, a 

school can only remove a pupil who is unable to attend the school due to health needs from the roll 
where: 
a. The pupil has been certified by the school medical officer8 as unlikely to be in a fit state of health 

to attend school, before ceasing to be of compulsory school age, and; 
b. Neither the pupil nor their parent has indicated to the school the intention to continue to attend the 

school, after ceasing to be of compulsory school age. 
 

21. A child unable to attend school because of health needs must not, therefore, be removed from the 
school register without parental consent and certification from the school medical officer, even if the 
local authority (LA) has become responsible for the child’s education as a result of the pupil being 
absent from school for 15 or more days. Continuity is important for children and knowing that they can 
return to their familiar surroundings and school friends can help their recovery and their educational 
progress. 

 
22. The key aspect here is the involvement of a “school medical officer”.  Advice from the DfE has stated 

that “… the school medical officer is a medical officer employed by the LA. All schools, including 
academies, will have access to the LA medical officer”. If a medical officer is not in place then the 
certification must be provided by a qualified medical specialist with knowledge and experience of the 
conditions affecting the child, and who is not involved directly in treating or caring for the child in 

                                              

7 http://www.staffordshirecares.info/pages/my-disability/children-additional-needs/send-reforms/Staffordshire-Pathway.aspx 
8 If a medical officer is not in place then the certification must be provided by a qualified medical specialist with knowledge and experience of the 

conditions affecting the child, and who is not involved directly in treating or caring for the child in question. S/he must provide written information 
to state clearly that the child will not be well enough to return to school before ceasing to be of compulsory school age  

 

 

 

 

http://www.staffordshirecares.info/pages/my-disability/children-additional-needs/send-reforms/Staffordshire-Pathway.aspx
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question. S/he must provide written information to state clearly that the child will not be well enough to 
return to school before ceasing to be of compulsory school age.  

 
23. When the school has gathered the evidence as explained in paragraph 20 above this must be 

forwarded to the local authority in order to be presented by the LA to the school medical officer.  The 
outcome of which will then be communicated to the school, only at this point can a pupil be removed 
from the school roll.   

 
24. Whenever a pupil is removed from the roll of a school, there must be a named school as agreed 

through the DIP process to re-admit them if their medical circumstances improve to the extent that 
they are able to access school-based education.  The only time this will not be the case is when a 
pupil or their parent(s)/ carer(s), at the end of Y11, indicates no desire to remain at the school for 
post-16 education. In this situation a provider of post 16 education or training should be named as the 
desired destination.  It must be understood by all parties that this will be dependent on the health of 
the pupil. 

 

APPENDIX A 
 
WEBSITE LINKS 

 

https://www.gov.uk/guidance/equality-act-2010-guidance 

https://www.gov.uk/definition-of-disability-under-equality-act-2010 

 

RELEVANT READING LIST 

 

1. SUPPORTING PUPILS AT SCHOOL WITH MEDICAL CONDITIONS; DfE Published September 

2014 and Updated December 2015; Ref DfE-00393-2014; 

https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3  

2. ENSURING A GOOD EDUCATION FOR CHILDREN WHO CANNOT ATTEND SCHOOL BECAUSE 

OF HEALTH NEEDS; DfE January 2013 (Published May 2013); Ref: DfE-00307-2013; 

https://www.gov.uk/government/publications/education-for-children-with-health-needs-who-cannot-

attend-school  

3. KEEPING CHILDREN SAFE IN EDUCATION:  DfE July 2015; Ref DFE-00129-2015; 

https://www.gov.uk/government/publications/keeping-children-safe-in-education--2   

4. ALTERNATIVE PROVISION; DfE January 2013; Ref DfE-300-2013 

https://www.gov.uk/government/publications/alternative-provision  

 

In each of these DFE documents there is STATUTORY guidance and NON-STATUTORY advice.  It is 

essential that all professionals are clear about these terms and the implications. 

 

RECOMMENDED RELEVANT POLICIES OF POTENTIAL PRACTICE 

 

1. Medical Policy. 

2. Safeguarding. 

3. H&S; Business continuity planning; critical incident planning. 

4. Equality. 

5. SEND. 

6. Transport. 

7. Attendance. 

8. Privacy Notice.  

9. Accessibility Plan. 

 

https://www.gov.uk/guidance/equality-act-2010-guidance
https://www.gov.uk/definition-of-disability-under-equality-act-2010
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/education-for-children-with-health-needs-who-cannot-attend-school
https://www.gov.uk/government/publications/education-for-children-with-health-needs-who-cannot-attend-school
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/alternative-provision
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Appendix 5: 
 
Professional standards for teaching assistants:  
Advice for Headteachers, teachers, teaching assistants, Governing Boards and employers June 
2016    
 

A new set of professional standards for Teaching Assistants has been published on the Maximising the 
Impact of TAs (MITA) website www.maximisingtas.co.uk.   Following the DfE decision not to publish the 
standards, representatives from a number of organisations interested in promoting the professional work 
of TA’s (including UNISON and NAHT National Association of Head Teachers), asked for and were 
granted permission by the DfE to endorse and publish them in place of the Government. 
The standards are non-mandatory and non-statutory.  They should be read alongside the existing 
standards for Higher Level Teaching Assistants (HLTAs) and the National Occupational Standards for 
staff supporting teaching and learning.  
They are core standards for all teaching assistants working across all phases in mainstream and 
specialist settings and are designed to ensure that the skills and experience demonstrated by teaching 
assistants help to support high-quality teaching, learning and social inclusion.  The standards have been 
written to reflect the diversity of school employers and the wide-ranging responsibilities of teaching 
assistants working with pupils and teachers in a variety of contexts.  
 
The standards can be used:  

 
For teaching assistants 

 To shape their own practice and professional development, within and beyond the school. 

 As a focus for reflection on their own practice.   

 To have a constructive conversation with Headteachers, teachers and others about areas where 

support is needed for professional development. 

 
For teachers or other line managers 

 To inform the appraisal of teaching assistants by providing a useful framework for appraisal 

discussions.  (The standards should not be used to assess the performance of teaching assistants in 

the way that teachers’ performance is assessed. The standards are not part of a statutory 

framework.)   

 

For employers  

 To support the recruitment and appointment of teaching assistants.  (Different schools and teaching 

assistants within each school will have different levels of responsibility and so require different skills 

and experience.)    

 To evaluate their induction arrangements and provision of continuous professional development 

(CPD) for teaching assistants. 

The standards - 

 Are unequivocal, clear and easy to understand and use; 

 Can be used to inform performance management processes; 

 Steer the professional development of teaching assistants at all levels; 

 Are designed to inspire confidence in teaching assistants and ensure that schools use their skills and 

expertise to best effect;  

 Focus primarily on the key elements of the professional relationship between teaching assistants with 

teachers to ensure that all pupils attain the highest possible standards. 

 
The Professional Standards for Teaching Assistants are set out in four themes -    
1.   Personal and professional conduct.  
2.   Knowledge and understanding. 
3.   Teaching and learning.  
4.   Working with others.  

http://www.maximisingtas.co.uk/
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These standards form an essential part of wider, complementary guidance to assist school leaders’ 
strategic and operational decision-making, such as the Making Best Use of Teaching Assistants 
guidance report from the Education Endowment Foundation (EEF). School leaders and teachers should 
work to the principle that teaching assistants should be deployed in ways that add value to what teachers 
do. 
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A well-taught musical school and a 
successful school often go hand-in-
hand. Sometimes music can be the 
catalyst that makes a good school 
exceptional. 
The National Plan for Music Education 
(NPME) recognises the importance of 
music in the lives of all children and 
young people regardless of background 
and the need to ensure that all children 
and young people receive a music 
education that is of the highest quality. 
 

Aspirations of the NPME 
• regular classroom music for all pupils 

up to and including KS3 involving 
practical music-making which develops 
their singing, instrumental and 
composing skills alongside their 
knowledge and understanding of 
musical theory and the context and 
purpose of music-making. 

• the opportunity for affordable 
specialist instrumental/vocal lessons 
for pupils, to join groups beyond the 
school and to have the opportunity to 
progress to the next level of 
excellence if they so wish. 

• the opportunity to take part in 
concerts and performances and to 
contribute to the cultural life of the 
school. 
 

These apply to all schools and can be 
delivered through partnership working 
between the school and the local 
music service/music education hub, 
with the latter augmenting and 
supporting music teaching in schools. 

 

Appendix 6: Music Article for Governing Boards 
 

MUSIC  
IN MIND 

 
 
 
 

 

 

 

 

 

 

Music can be the  

    catalyst that makes  

    a good school  

    exceptional 

Jem Shuttleworth 

explains what governors 
can do to ensure all 
pupils receive their 
musical entitlement  

 

Questions for governors to ask  
Initial questions might include: What 
value do we place on music in our 
school? Do our values recognise that 
effective music provision, within a 
broad and balanced curriculum 
offer, can provide benefit to all the 
pupils in our school through: 
• supporting the overall performance 

of all pupils by developing skills and 
attributes essential to learning, such 
as thinking skills, decision-making 
skills, co-ordination, self-esteem, 
self- confidence, self-expression and 
self-discipline. 

• helping the school to develop a 
sense of community and identity. 

• contributing to a positive ethos and 
high standards in the school. 

• enhancing the provision for those 
identified as vulnerable, be that 
through special educational need or 
disability, disadvantage or hard to 
reach. 

• promoting the quality of the social, 
moral, spiritual and cultural life of 
the school and supporting pupils’ 
emotional growth. 

• raising the profile of the school 
locally and, perhaps, nationally 
which in turn can support in 
developing school-to-school 
networks to share best practice. 

• opening up a lifelong interest as 
well as a wide range of career 
possibilities for pupils, not just in 
music. 

 

 

Jem Shuttleworth is a governor at 

two schools in west London and 

general manager of Music Mark 

www.musicmark.org.uk.  Music 

Mark is working with NGA to 

produce joint guidance for 

governors about music in schools 

How do we evidence that value?    
A policy is often the first port of call in 
evidencing a consistent whole-school 
approach towards valuing an area of 
learning. A well-crafted policy for music 
might include: 
• acknowledging that music education 

should be an entitlement for all 
children through their classroom 
experience. 

• making such a music education an 
integral part of their whole school 
experience and education. 

• developing pupils’ musical skills 
through music-making opportunities 
which reflect a broad range of styles 
and traditions. 

• supporting all teachers involved to 
develop knowledge, skills, 
understanding and confidence in music. 

 

 

The delivery of that policy, possibly 
referenced within the school 
development plan, then rests with the 
headteacher and senior leadership team 
and can be picked up as part of a 
governing board’s approach to whole 
school monitoring and evaluation.  

 

http://www.musicmark.org.uk/
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http://www.nga.org.uk/
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Appendix 7: 
SEND Local Area Review Group 

1 Staffordshire Place 
Tipping Street 

Stafford 
ST16 2DH 

Telephone: (01785) 278996 
www.staffordshire.gov.uk 

 
 

12 July 2016 
 

Dear Send Partner,  
 
Local Area SEND inspections: information for professionals 

 
This letter contains important information about the new framework for inspecting how well local areas 
are doing in identifying and meeting the needs of children and young people with special educational 
needs and/or disabilities (SEND). As well as holding local areas to account, these inspections are 
designed to help us to become more effective and deliver better outcomes for our children and young 
people. 
 
You are receiving this letter either because you are a provider of services for children and young people 
with SEND or professional involved with a child or young person with SEND.  Parents and Carers, along 
with Children and young people with SEND will also receive information about the inspection but this will 
be delivered to them in a different way.   
 
The purpose of this letter is to raise your awareness of the upcoming inspection and provide clarity on 
what to expect and how you will be involved.   

 
Starting from now, the Local Area Review of Responsibilities (LAR) will be carried out jointly by the Care 
Quality Commission (CQC) and Ofsted. Over a five-year cycle, the inspectors will evaluate how well 
every local area, not just the local authority, is implementing its new duties contained in the Children and 
Families Act 2014. The Local area includes the local authority, NHS clinical commissioning groups 
(CCGs), public health, NHS England for specialist services, healthcare providers, early years’ settings, 
schools and further education providers. Although the local area is the geographical area of the local 
authority, the responsibility of the local area for pupils with SEND extends to those who are residents of 
the local area but attend educational establishments or receive services outside the local authority’s 
boundaries.  

 
The LAR remit will cover all children and young people with SEND, and not just those with statements of 
special educational need or education, health and care plans. Inspectors will also seek to understand 
how the local area is supporting learners in specific circumstances, for example looked after children, 
care leavers, children and young people with social care needs or educated out of area, children 
educated at home, in alternative provision, or in hospital as well as children of service personnel and 
those in youth custody. 
 
In essence, the new inspection is seeking to understand what has changed in our local area since the 
introduction of the SEND reforms in September 2014.  The inspection team will be made up of 
representatives from Ofsted, the CQC and a local authority representative from a different area.  They 
will seek to establish how well we, as local partners, are working together to improve the outcomes of 
children and young people with SEND.   
 
The Inspectors will form a judgement about the following key aspects: 

 

http://www.staffordshire.gov.uk/
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 How effectively our local area identifies children and young people who have special educational 
needs and/or disabilities. 

 How effectively our local area assesses and meets the needs of children and young people who 
have special educational needs and/or disabilities. 

 How effectively our local area improves outcomes for children and young people who have special 
educational needs and/or disabilities. 

 Satisfaction of children and young people as well as their parents and carers. 
 

The framework for the inspection of local SEND arrangements is available here and the handbook for 
inspectors is available here. 
 
How local areas are selected  
 
All local areas will be inspected at least once during the five-year period.  Local areas will be selected to 
ensure a spread across the country and will take account of the timing of other scheduled Ofsted and 
CQC inspections to avoid undue burden being placed on local areas. Where there are concerns about a 
local area, inspections might take place earlier than have been the case otherwise. For example, this 
may occur where Ofsted or CQC have concerns about academic achievement, attendance or rates of 
exclusion of SEND pupils, outcomes of inspections of educational establishments and health services 
within the local area, complaints and tribunals or local area performance in relation to statutory 
timescales. 
 
The inspection 

 
There is a five-day notification period for this inspection.  In advance of the team arriving, they will review 
a wide range of information in the public domain.  This includes documents such as the Joint Strategic 
Needs Assessment, the local Health and Wellbeing Board strategy, the local SEND offer, NHS provider 
analysis and education / early years’ provider information on school websites. 
 
During this period the inspection team may also request to see additional information, for example the 
local SEND strategy, the area self-evaluation plus commissioning and performance data for the last 12 
months including the healthy child programme, school nursing service, the neonatal screening 
programme and 0-25 CAMHS services.  The inspection team will be happy to receive any other 
information the local area feels is relevant and / or important to share.   
 
To announce the inspection, the Lead Inspector will initially contact the local authority director of 
children’s services for our area, Helen Riley, and will make arrangements to speak to the nominated 
officer, for Staffordshire, this is Martyn Baggaley, who will be the single point of contact for arranging and 
coordinating the inspection. As soon as contact has been made with the local authority, the CQC 
inspector will contact the chief executive of one of the clinical commissioning groups in health who has 
the responsibility for leading on SEND, which for our area is Andrew Donald.  
 
The inspection is expected to last 5 days. Parent and carer groups as well as front line professionals and 
leaders from education, health and social care will be engaged in the process and will be invited to attend 
a range of focus meetings so that inspectors can understand the impact of our local area’s effectiveness. 
In addition, the inspectors will visit a range of services and providers to meet with staff and review 
documentary evidence. This will include visits to early years, school, further education, health providers 
and social care teams. Inspectors will not undertake observations of teaching and learning or service 
delivery and will not make evaluations about the overall quality of individual providers or services. During 
the course of the inspection, if the inspectors become aware of concerns relating to a safeguarding or 
child protection nature, they will make additional enquiries to ensure that matters are being dealt with 
appropriately by the relevant authorities.  
Although educational services and providers are not being inspected, the inspection will examine 
arrangements in place to support all children and young people with SEND in all settings. It is the 
responsibility of governing bodies and others to ensure appropriate arrangements are in place. 

https://www.gov.uk/government/publications/local-area-send-inspection-framework
https://www.gov.uk/government/publications/local-area-send-inspection-guidance-for-inspectors
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Reporting on the inspection outcomes 

 
What happens after the Inspection? 

 
After the Inspection a report will be prepared and then published on the Ofsted and CQC websites. This 
will outline the evidence that inspectors reviewed and provide a summary of key findings including 
strengths and areas requiring further development. In addition, reports may also include areas of 
significant concern that may require a written statement of action to be submitted by the local area 
partners) to identify how concerns will be remedied. A written statement of action by the local  
 
area might be required in circumstances where the Inspectors judge that there is an illegal practice or a 
failure to meet the duties under the Children and Families Act 2014 (and this failure causes them 
sufficient concern to recommend that a written statement of action be produced). In most circumstances, 
the final report will be published on Ofsted’s and CQC’s websites within 33 working days.  
 
What this means for you 

We are all responsible for meeting the needs and improving the outcomes of our children and young 
people with SEND. The Inspectors are not simply looking at educational attainment. They will also be 
looking for other indicators of success for example how well we prepare young people for adulthood. This 
will apply not just to the 3000 or so children and young people in Staffordshire with Statements of Special 
Educational Need (or on an Education Health and Care Plan) but potentially up to 19,000 young people 
with some level of additional educational need, the vast majority of which will be supported in mainstream 
education settings.  This can be a challenge to both measure and demonstrate. 
 
Further Reading 
 
The Children and Families Act 2014, Regulations and Code of Practice can be found here: 

 
https://www.ipsea.org.uk/what-you-need-to-know/sen-and-disability-law 
 
The Local area SEND Inspection Framework 2016: 
 
https://www.gov.uk/government/publications/local-area-send-inspection-framework 
 
The Local area SEND Inspection: guidance for inspectors: 
 
https://www.gov.uk/government/publications/local-area-send-inspection-guidance-for-inspectors 
 
Care Quality Commission joint inspections information: 
 
https://www.cqc.org.uk/content/inspecting-childrens-services 
 
In the meantime, thank you for your support in working with us to meet the needs of Staffordshire 
children and young people. If you have any queries or questions regarding the Local Area Review, 
please email  sendtippingst@staffordshire.gov.uk   
 
Kind Regards 
 
The SEND Local Area Review Team  

 

 
 

https://www.ipsea.org.uk/what-you-need-to-know/sen-and-disability-law
https://www.gov.uk/government/publications/local-area-send-inspection-framework
https://www.gov.uk/government/publications/local-area-send-inspection-guidance-for-inspectors
https://www.cqc.org.uk/content/inspecting-childrens-services
mailto:%20sendtippingst@staffordshire.gov.uk
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Appendix 8:  
 
Health & Safety Update 

 

 
 

Managing community events on school sites 
  

The Health, Safety and Wellbeing Service have recently carried out an accident investigation involving a 
member of the public. The accident took place during a community event on a school site and the injured 
person was hospitalised as a result of their accident.   
The accident is also being investigated by the Health and Safety Executive (HSE) and the outcome of 
their investigation is not yet known. 
The accident has raised a number of key points which are relevant to the management of community 
events on school premises for Governors and Senior Leaders to note - 
 
Community events may be run: 

 By the school themselves. 

 In partnership with another organisation such as the PTA, or;  

 Independently by another organisation such as community groups, theatres, churches or separately 

by the PTA.  

 

Key areas of note are as follows: 
1. Governors and School Leaders are responsible for ensuring that community events on the school 

site are being managed effectively. 

2. It is suggested a Lettings Agreement is in place for any community event taking place on school sites 

and that the school refer to the Guidance on Health and Safety for Lettings available on the SLN.  

3. Premises Managers are responsible for ensuring that community events are managed in the same 

way as any other letting.  

4. Governors and School Leaders must ensure that event organisers have the appropriate 

legal/contractual and insurance requirements in place (such as appropriate health, safety and 

wellbeing arrangements, Public Liability Insurance and any required local authority premises/events 

licenses).   

5. The school should ensure that they are involved in the planning stages of any community event 

which is taking place on their site (even if the school is not in attendance at the actual event).  

6. All lettings will present different risks to the premises, members of the public and volunteers and 

these must be considered during the planning stage.  
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7. It is suggested that a formal hazard exchange process takes place which includes the sharing of any 

health and safety arrangements and risk assessments relevant to the event.  This hazard exchange 

information should be retained by premises manager and those organising the event, alongside any 

risk assessments which may be relevant. The event organisers should involve all those who will be 

assisting/supporting or taking part in the event in this process (e.g. stage performers). 

8. Premises managers, school leaders and Governors all have a role in the planning implementing and 

monitoring stages of any event taking place on their school grounds.   

9. Where necessary, the school should seek advice from their legal, insurance and health and safety 

service. 

   

Events run by PTA/PTFA organisations  
It is recommended that a PTA is a member of PTA UK who can refer to their guidance on the 
http://www.pta.org.uk/ on managing events.  
 
Further information for Governors –   
1. Health and Safety Policy and arrangements:  

The school Model Health and Safety Policy provided by the Health, Safety and Wellbeing Service 
provides a template for health and safety considerations in Lettings.   

 

Lettings/shared use of premises 

[Restrictions on use of equipment, staffing requirements, first aid provision, fire and emergency 
arrangements, standard operating procedures, agreeing responsibilities at school fetes and other 
fund raising events, emergency lighting, premises license requirements. Who will carry out risk 
assessments and follow up on these.] 

 

2. Guidance on Health and Safety for Lettings available on the SLN 

http://education.staffordshire.gov.uk/School-Admin/HealthSafetyWellbeing/Health-and-

Safety/Procedures/Premises/Lettings/lettings.aspx  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.pta.org.uk/
http://education.staffordshire.gov.uk/School-Admin/HealthSafetyWellbeing/Health-and-Safety/Procedures/Premises/Lettings/lettings.aspx
http://education.staffordshire.gov.uk/School-Admin/HealthSafetyWellbeing/Health-and-Safety/Procedures/Premises/Lettings/lettings.aspx
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Appendix 9:  
 
Inset Days and School Closures 

 
Please note: Any fixed inset days that apply to all schools are indicated on this page.  Schools also have 
an additional 4 inset days per year and the dates can differ.  Check your inset days by using the school 
closures list or by contacting your school.  
 
Exam Dates 
The Department for Education and Skills has examinations information as well as links to awarding 
bodies. 
 
Term Dates 

 

Autumn Term 2016:  

Term Starts: Tuesday 6 September 

Half Term: Monday 24 October – Friday 28 October 

Term Ends: Friday 16 December 

Holiday: Monday 19 December – Monday 2 January 

  

Spring Term 2017:  

Term Starts: Tuesday 3 January 

Half Term: Monday 20 February – Friday 24 February 

Term Ends: Friday 7 April 

Holiday: Monday 10 April – Friday 21 April 

Easter Sunday: Sunday 16 April  

  

Summer Term 2017:  

Term Starts: Monday 24 April 

May Day: Monday 1 May 

Half Term: Monday 29 May – Friday 2 June  

Term Ends: Tuesday 25 July 

Autumn Term 2017:  

Inset Day: Monday 4 September 

Term Starts: Tuesday 5 September 

Half Term: Monday 23 October – Friday 27 October 

Term Ends: Tuesday 19 December 

Holiday: Wednesday 20 December – Tuesday 2 January 

  

Spring Term 2018:  

Term Starts: Wednesday 3 January 

Half Term: Monday 19 February – Friday 23 February 

Term Ends: Thursday 29 March 

Easter Holiday: Friday 30 March – Wednesday 11 April 

  

Summer Term 2018:  

Term Starts: Thursday 12 April 

May Day: Monday 7 May 

Half Term: Monday 28 May – Friday 1 June 

Term Ends: Friday 20 July 

http://www.staffordshire.gov.uk/education/schoolsandcolleges/emergencyclosures/schoolclosurelist/schoolclosurelist.aspx
http://www.staffordshire.gov.uk/education/schoolsandcolleges/emergencyclosures/schoolclosurelist/schoolclosurelist.aspx
http://www.staffordshire.gov.uk/education/schoolsandcolleges/catchment/Directory/Search.aspx
http://www.education.gov.uk/schools/teachingandlearning/qualifications/examsadmin/news
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Holiday: Monday 23 July – Friday 31 August 

 
 
 

Appendix 10:  
 

Governor Training Schedule 
 

Course Title Date Venue Booking Code Cost  
(Plus 
VAT) 

Governors       
Self-Evaluation  

21/09/2016 Entrust HQ – 
Riverway Centre, 
Stafford 

GS-0916-T003 £99 

Clerk to School 
Governors Training – 2 
Day Course 

26/09/2016 
& 
20/10/2016 
09:30-15:30 

Entrust HQ – 
Riverway Centre, 
Stafford 

GS-0916-T002 £450 

Chairing for Effective 
Governance 

26/09/2016 Entrust HQ – 
Riverway Centre, 
Stafford 

GS-0916-T001 £99 

Managing Performance 
for Governors 

29/09/2016 Entrust HQ – 
Riverway Centre, 
Stafford 

GS-0916-T004 £99 

Welcome to Being a 
Governor – Part 1 

05/10/2016 St. Peter’s Church 
Hall & Community 
Centre, Tamworth 

GS-1016-T001 £99 

Welcome to Being a 
Governor – Part 1 

06/10/2016 Chasewater 
Innovation Centre, 
Walsall 

GS-1016-T002 £99 

Clerking Committees 11/10/2016 
16:00-18:00 

Entrust HQ – 
Riverway Centre, 
Stafford 

GS-1016-T003 £99 

Good Governance 17/10/2016 Entrust HQ – 
Riverway Centre, 
Stafford 

GS-1016-T004 £99 

Welcome to Being a 
Governor – Part 1 

01/11/2016 The Bridge Centre, 
Birches Head 

GS-1116-T004 £99 

Academy Clerks 
Training 

03/11/2016 
09:30-12:30 

Entrust HQ – 
Riverway Centre, 
Stafford 

GS-1116-T006 £99 

Strategic Leadership 
for Governors 

09/11/2016 Entrust HQ – 
Riverway Centre, 
Stafford 

GS-1116-T009 £99 

Welcome to Being a 
Governor – Part 2 

10/11/2016 St. Peter’s Church 
Hall & Community 
Centre, Tamworth 

GS-1116-T002 £99 

Welcome to Being a 
Governor – Part 1 

14/11/2016 Entrust HQ – 
Riverway Centre, 
Stafford 

GS-1116-T003 £99 

Welcome to Being a 
Governor – Part 2 

15/11/2016 Chasewater 
Innovation Centre, 
Walsall 

GS-1116-T005 £99 

Governor Monitoring & 
Evaluation 

22/11/2016 Entrust HQ – 
Riverway Centre, 

GS-1116-T007 £99 
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Stafford 

Preparing for Ofsted 30/11/2016 Entrust HQ – 
Riverway Centre, 
Stafford 

GS-1116-T008 £99 

Welcome to Being a 
Governor – Part 2 

01/12/2016 The Bridge Centre – 
Birches Head 

GS-1216-T002 £99 

Welcome to Being a 
Governor – Part 2 

05/12/2016 Entrust HQ – 
Riverway Centre, 
Stafford 

GS-1216-T001 £99 

Good Governance 15/12/2016 Chasewater 
Innovation Centre, 
Walsall 

GS-1216-T003 £99 

 
Unless stated otherwise, all courses are to run from 18:00-20:00 and all venues have parking available. 

Learning Technologies Governors Courses 
 

Online Safety for 
Governors 

31/10/2016 
18:00-19:30 

Entrust HQ – 
Riverway Centre, 
Stafford 

LTTL-1016-T011 

Online Safety for 
Governors 

01/11/2016 
18:00-19:30 

Coton Centre, 
Tamworth 

LTTL-1116-T014 

Online Safety for 
Governors 

02/11/2016 
18:00-19:30 

The Bridge 
Centre, Birches 
Head 

LTTL-1116-T017 

Online Safety for 
Governors 

03/11/2016 
18:00-19:30 
 

Chasewater 
Innovation Centre, 
Walsall 

LTTL-1116-T018 

 
HR & Finance for Governor Courses 

 

Safer Recruitment – 
Entrust HR 

19/09/2016 
09:30-16:30 

Entrust HQ – 
Riverway Centre, 
Stafford 

HREB16005009 £139 

Finance for Governors 06/10/2016 
19:00-21:00 

Entrust HQ – 
Riverway Centre, 
Stafford 

FS-1016-T002 £99 

Financial Implications 
of Becoming an 
Academy 

12/10/2016 
19:00-21:00 

Entrust HQ – 
Riverway Centre, 
Stafford 

FS-1016-T003 £99 

Safer Recruitment – 
Entrust HR 

08/11/2016 
09:30-16:30 

Entrust HQ – 
Riverway Centre, 
Stafford 

HREB16005010 £139 

Finance 
Fundamentals 

11/11/2016 
09:30-12:30 

Entrust HQ – 
Riverway Centre, 
Stafford 

FS-1116-T002 £99 

Benchmarking and 
best value 

16/11/2016 
09:30-12:30 

Entrust HQ – 
Riverway Centre, 
Stafford 

FS-1116-T001 £109 

School Financial 
Value Standard 
(SFVS) Workshop 

02/12/2016 
09:30-12:30 

Entrust HQ – 
Riverway Centre, 
Stafford  

FS-1216-T001 £99 

 
SENIS Course 
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Equality in Action (A workshop 
for governors, head teachers 
and senior leaders) 

29/11/2016 
17:00-19:00 

Entrust HQ – 
Riverway Centre, 
Stafford 

SENIS-1116-
T012 

£99 

 
For further details on courses please contact the relevant team responsible and to book onto any of these 
courses please go to the Entrust website entrust.education Alternatively, you can also book with the 
Entrust Customer Services Team on 0300 111 8030. 

 
  

http://entrust.education/


 
 

 

 

 


